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‘This brief had been written by only ons person at Vanier College. Thi
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PREFACE

restriction was due to the fact that so much of the College's energies

have had to be diverted to the reorganization of its adult services which the
new government financing fommila have dictated. For example, the College's
Winter Semester offerings have been reduced by half. Preoccupied by '
these concerns it could not afford more than preliminary consultative
assistance to the author of this brief, Nonetheless, the author has had
intimate ocontact with Vanier's adult programs both as its former Director

of Continuing Education between 1974 and 1979 and since then as the
College's Director of Planning and Development.

During the last five years, Quebec's anglophones have had to adapt to
abnormally high rates of change and will continue to have to do so,
Some of the dimensions and magnitudes of these changes are only now
beginning to take shape. This brief therefore devotes much of its
attention to anglophones, Vanier's experiences with and perceptions of
them and its concerns for their future. (In this brief, "anglophone
refers to those who speak English and who identify with English-
language institutions.) '

The College asks the indulgence of the Commission for the College's
failure to submit this brief in French which College practice would
normally require. The College will endeavour to submit a translation
at a later date. o
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PART OJE: THE PRESHE.T

1.9 VAJIER COLIEGE ~ BACKGROUSD TNFORMATION

1.1 Vanier Collega is an English-language Cecep with a Fall 1980 enrolment

102

1.3

1.4

of 5800 full-tire day students few of whom are adults, and 3300 evening
and weekend studsnts most of whom are adults. Owver 1790 of the adult
students are enrolled on a full-tine basis taking 12 hours or more

of classes per week. The College has two camouses, both of which are
near the oantre of the Island of Montreal. Its Ste—Croix Camous,

the former Coll3ge Basile Moreau, is a permanent facility with a modem
sports complex located in the City of St. Lawrent. Its second carpus,
a rented high-rise building, is located on the Decarie Expressway

in the Snowdon district just 3 miles south of its sister campus, In
addition, the College operated an off-carmpus evening facility for
adults for two yesars in a Laval high scacol. It stooped offering
cowrses thare in 1978 when additional covermment finding to cover its
operation could not be cbtained.

Although it has no residences, about 23% of Vanier's students reside
outside the Island of Montreal., Less than 65% of the students live
in the neighbourhoods of the two campuses.

Of the day students, the mother-tongues are 58% anglophone, 34%
allophone and 8% francophone. Of the adult students' mother-tongues,
51% are anglophone, 33% arc allophone and 19% are francophone. Uhen

‘ane excludes the intensive scoond-language students, the mother-tongues

of adults are 64% anglophone, 27% allophonz and 9% francophona.

Vaniar Colleqe attracts a mach larger nuber of aosplicants and
graduates a larger nurber of academic avward winners than do most
Cageps. It sees itself as a oollege that pursues excellence and
sets higher standards of performance than rost colleges. Althougn

other colleges paroezive it as rore traditional and conservative,

(] o/z
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it would characterize itself as well-managed, rore responsive
to fundamentals and less subject to transitory influences. It

points with pride to the large numbar of awards wan by its gracduates,
its good standing among erployers and its deficit-free balance sheet,

. 1.5 The College's Centre for Continuing Education was first organized
| _

in 1973. 1Its most recent progrars and scrvices are described in the
‘: Fall 1980 Catalogue, a copy of vhich is attached as Apeendix A,

{In the past, the catalogque has been distributed to betwean 209,200
and 373,079 anglophone homes by having it published in the

Montreal Star, and more recently, The Gazette. Recent funding changes

have forced this type of pramotion to be abandoned.) Most adult
programs are offered during evenings and on weakends, Very few adult
progrars are offercd weekdays hecause the College cannot presently

satisfy the damands for full-time day applicants 30% of whom must

be turmned away. ibreover, the financing of part-time acult day students

' is wmattractive, because the operational grants an an hourly basis are

’ - ' effectively half that available for full-time reqgular students. The
Centre's budget for 1979-80 was $2,6 million.

__ " 1.6 During the past five years, the College has slowly integrated into

: its regular structures many of the tasks and controls previously
: ' carried out by its Centre for Continuing Education. These have
included registration which is now done by the Registrar's Office

and the hiring of credit-course te=achers which is done through the
regqular academic structures.

The Centre's staff who do credit-
course planning, academic advising, accounting, and promotion, all

- _ now report functionally - but not cperationally - to other directors
| © within the College. Recently,its full-time manpower training and its

seminar programs were reorganized wunder a separate organizational
| . wmit reporting to the Director General.
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1.7 fTne day-time teaching resources of the coliege can be quickly, although
samewhat superficially described by the Fall 1980, first-year enrolment

=3

in day-time programs:

Pre-university Programs

010,00 Health Science
020.00 Pure and Anolied Science
030.00 Social Scizno2
040.00 Comrerce
050.00 Creative Arts
060.00 ILanguagss and Literature
551.91 HMusic
Sub-total
Career Programs
141.00 Pespiratory and Anaesthesia Tecanology
145.00 {Hatural Science Technology
189,00 lursing
22}1.01 Architectural Technology
221.03 Building Systerns Engineering Technology
243.32 Electrotechnology
322,03 Early Chilchood Care
331.00 Special Care Cownselling
410,00 Business Administration
412.01 Secretarial Science

Sub—total
Total nuber of first-year stw’onts

First Year

Stucants
fo. s
403 15
431 16
651 24
430 16
83 3
92 3
59 2
2165 73%
16 1
k¥ 1
56 2
38 1
15 - 1
60 2
43 2
79 3
116 4
114 4
574 213
2766

In addition to the specialized staff in those programs, Vanier has, of

course,a full cooplement of teachaers for the compulsory English,
Humanities and Physical Education coursss.

expartise in such onticnal course areas as French/Dnaglish second

Moreover it has particular

languages, Quebac/Canada studies, Women's studies, Music and Creatiwve

Arts.

The Cantre for Continuing Education has also developed an extensive

resource of hourly-pald teachoers in the non-credit courses described

in the attached catalogus and discussed latar in this brief.
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2.0 CREDIT QOURSES FOR ADULTS

2.1 General Education

18 1 . L N e el

2.1,

2.1.2

2.2 Carcer

The high value placed on general education by the college has
been shared by its adult students. TFor exarple, of the 130
sections of evening and weekend credit-ocourses financad by

DGEC or autofinanced by students in the Fall 1980 (excluding
intensive second-language courses), seventy-three percent were
in general education. (This category includes coursss in
history, the classics, pvhilosochy, humanities, religion,
economics, modern langquages, anthronaology, political science,
sceiology, psychology, the sciences, inglish as a first language
and creative arts,) fThe fact that roughly half of the students
vho enrolled in general education coursaes did so without benefit
of govermnment subsidies underscores the irportance they attach

to it. With the recently reduced governrent financing, the

college has had to drastically cut back on general education courses,

Bvening and weskend courses were offered in all of the Pre-
wivarsity programs listed in paragraoh 1.6 excent 531,00,
Music. Only one section of Music is offered each semester, .
Music, characterized by low teacher-student ratios has been%
too expensive to offer. Consequently, many adult students
are taking the day~time program which is better financed.
Program Courses

2.2.1

Evening and weekend courses leading to attestations, certificates,
and diplomas are offered to adults in all of the above programs
listed in paragrach 1.6 oxcept 141.97, 145.00, 180,90, 221.00

and 351.00. There is insufficient demand in the first three of
thase five. The demand for adult coursas in 351.09, Spacial

Care Counselling, is satisified by Coll3ge Marie Victorin which
offars these and other courses in Enclish., EZfforts to offer

more corplete program-offerings in 221.91. Architecture and in

an allied arca, Hstimatina, were relaxed vhen Cégep Ahuntsic

ves/D
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2.3

: Y 2.0 CEREDIT COURSES FOR ADULTS (Continued)

began offering such courses in English. Day-time adult
programs financed by PFMC are periodically offered in
Nursing and in Business Administration,

2.2.2 Most Adults taking evening and weekend courses do not enrol
in a reqular program; their goals are largely very different
from those in the Cahiers de l'enseignement collégial.

Guaranteed Courses

It is important to note that Vanier is unique in guaranteeing to offer
all of the sbove courses that it advertises. There is no minimum
enrolment required. This calls for precise planning but is ssen as

a distinct service to the many adult students who are frustrated by
cancellations due to low enrolrent.

Intensive Second-Lanquage Courses | E

Vanier College is proud of its quick response to the critical commu-
nity demand for intensive second-language courses that followed the
enactment of Bill 101, The College camnitted considerable resources
to the development of a Cegep~level, intensive French program that
has enjoyed a reputation for quality. It quickly discovered that an
even greater nurber of francophones wanted intensive English courses,
Until this Winter when provincial subsidies for seoond language courses
were cut by one-third, it was serving over 1200 highly-motivated
students who in addition to their full~time jobs attended a minimum of
12 hours of classes per week and were assigned an equal nunber of
hours of homework. Some courses were given in off-campus locations,

A few students comuted from distances of 100 miles and more.

Vanier remains comitted to establishing itself as a Centre d'excellence
in second-language learning. Two of its developrmental projects are

veel6
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2,0 CREDIT COURSES FOR ADULTS {Continued)

described in the articles "Coping with Cultures”, and "Vanier
Nurses Learn French”, copies of which are appended to this brief
as Appendix B.

2.5 Services to Credit-Course Students

Vanier's out-of-classroom services to adults are generally superior
to those offered by most educational institutions. The College is
particularly proud of its information services and the number of
services that are available wuntil late in the evening. Evening

and weekend services include library, audio-visual, information,

academic advising and management services. Parking and cafeteria

services are available .at the larger of the two campuses, The
smaller campus has food vending machines. A newsletter for students
is published periodically during each semester. Coumselling by
professionals, which is infrequently demanded, is available during
the day. For the rare cases requiring evening attention, the
services of a professional day oomnsellor are contracted. Bookstores
are open during the evening the first two to three weeks of each
semester. For adults attending full-time during the day, special
orientation sessions are made available. Not available during

the evening are the records service of the Registrar, child-care
services and a Centre d’Emploi du Canada pour &tudiants all of

‘which are availible during week-day hours. The chief deficiencies
perceived by Vanier's adult educators are those common to most

institutions. These include: better identification of non-Vanier

programs and increased referral of students to the agencies offering
them; more access to teachers; the assessment and crediting of prior
experiential learning; and the equipping of students - through
workshops - with better survival "skills" in reading, in preparing
term-papers, and in making more effective and efficient use of
libraxy and other media resources.

oo/
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3.0

3.1 Financing of Non—credit Courses

3.1.1 General Rule

3.1.2

The College'’s Centre for Continuing Education has been offering
nan~cradit activities for nrofessional and personal develooment
since it openad in 1973. For the rost part, students in non-
credit courses hawve been chargad 103% of the dirsct oosts and

around $9% of the indirect costs of such courses,

Senior Citizens

One major exception to this auto-financing rule hHas been the
Collega's Qay~time program, “"Focus + 63", for senior citizens,
A soriss of non-credit ocourses tailorad to the expressed needs
of seniors, this program was initially operated by a crowp of
seniors from the Snovdon district and was €inanced via the

federal government through its "Jew Horizons” oroaram, e

College provided free facilities and contributed to sore of

its instructional costs, “hen tha faderal governrent financing
stopred in 1976, thz College took over the program and has wmtil
recently provided it with 340,000 worth of services annually.

The rew financing formla has forced th2 Collag2 to re-evaluabs

this sorvice and to raduce its swsidy. Over tha past vear,

tuition fees +o sAmiors have had to b= increased to more than 51.30 ¢

instructional hour ~ an increasc of 539%.

ceo/
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3.0 NON-CREDIT COURSES FOR ADULTS  (Continued)

3.2 Non-credit Professional Development Courses o

Non-credit professional develomment programs have included:

~ Fire Science

- Principles of Buying

“aterial liandling

and Warshousing

- Small and .’-&ec’-j.mz_

Business Courses

- Tallorzd-to-reasure

A "formation sur resure”’ program to train
fire prevention specialists designed

for anglovhonre fire-fichters who found

it Afficult to follow similar courses
offarac in Fronch at Université ce
Yontrdal. Partially subsidized via Ea
for credit vortion and vartially auto- |
financed for non-credit cowrses.

Offered in association with the Purchasing

Managemant fssociation at cosk.

Operated jointly with the Material Handling

Society of Montreal at cost,

The provincially~subsidized "PME" program.

Offered to arployars at cost.

Second-Lanjguags Course

-~ Various one-day to

one-eaek saminars

Tire manageoment, Enplovront interviewineg,
atec, Offerad at oost.

Vanier has recently given a higher priority to its seminar offerings to _
business and industry with the establishment of a "seminar centre"
staffed with four pecple whose coordinator renorts directly to the -

Director General,

ees/9
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3.0 NOW-CREDLT COURSES FOR ADULTS {(Continued) -

3.3 Non-credit Persona]_ Development Co s - RS

3.3.1 Aithough Vanier's non-credit non-professional orogrars have

3' 3'2

traditionally been labelled as "Community Progrars” or
"Cormumnity Focus", they have consisted largely of courses

on personal rather that collective development. This
labelling follows the tradition of the North American English-
language institutions where “&ducation populaire” rarely
includes "animation cormmautaire®”. That is, comranity
education has not meant that “collectivities” are
"collectively"” offered leaming tools to solve "collechive"
socio-eoonomic  problems. In the case of the "Focus + 60"
program for seniors and "Focus on Women", collective learning
does, of course, take place by virtue of their hamxcereity
but this is really a by-product of the personal learning
goals. Although the College does not initiate "animation
commmnautaire” programs of its own, it is notheless
supportive of such initiatives by non-governmental
organizations such as the local "Y", -

The details and range of personal development courses offered by

Vanier can be seen in the Fall 1980 annowncerents, copies of

which axe attached as Appendix D.

3.4 The Climate for Change to Community Programs

3.4.1 CGCovernment Staterents - Cues or Miscues?

3.4.1.1 Government leaders over the past four years have
increasingly promoted the idea of making the Cegeps

into "commmity colleges" with doors to Cegeo learning

resources wide open to the general public.

.../10
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\_ 3.0 JOJ-CREDIT COURSES FOR ADULFS (Continuad)

The first such visionary statements wers a breath

of fresh air. Like many states and provinces that have
done so, Quebec would finally recognize that colleges
were rich puslic resources that coulé be usad not

only bo assist the citizen in his "accredited" leaming
projacts, but also in the half dozen or so major .
individual learning projects that he/she annually
undertakes, '

Quebec would finally and officially recognize
that the amount of self-directed individual
learning far exceeded the amount supplied by
institutional courses, and that Cegeps could
_ be far more effective learning resources
o if these resources were wnchained fram
their ties to credit-courses.

3.4.1.2 Taking these ministerial cues, Vanier and
other Ceceps embarked on new directions and
invested considerable resources in non-credit
learning, and waited impatiently for government
policy to catch up. They have waited for four
years and are now beginning to fear that
they have miscued.

3.4.1.3 However enlightened the dbjective to give the Cegeps
a community collage role, “very few official
changas have been made to the Cogeps' mandate or
financing that allow them to develoo non~credit
activities. Granted, Cegens have raceivad some modest

. Tough, A. ‘The Adults Iearning Projects. Regearch in Education Series No. 1.

— e i - . — o - e

Toronto: Ontario ¥nstitwte for Studies in Education, 1971.
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k_/ 3.0 NON~CREDIT COURSES FOR ADULTS (Continued)

developmental funds from DGEA which they may use for
non—credit purposes, and granted, they have been
invited to participate in some equally modest DGEA
initiatives in non-credit professional development
programs. And granted that an adult student has
been added to each Cegep's board of directors;
however, he or she is selected from among its full-
time credit students. The official changes to the
nn-credit role of Cegeps are minor. Given the
depressing financial state of the Province, the
Cegeps are beooming increasingly pessimistic about
promised change,

3.4,2 Cpllege Priorities amid Uncertain Change

Mindful of the above and of the fact that the College's original
_ \./ mandate to serve the young adult has not been changed, of the
fact that present space allows it to serve only 70% of the
young qualified day-applicants, of the fact that subsidies for
adult professional programs are generally conmensurate with
costs while those for general education oocurses are not so
favoured, and of the fact that subsidies for the non-credit
personal development of adults are given not to Cegeps but to
other agencies, Vanier has established the following priorities:
. Gay schedules are first designed to satisfy the greatest number
of full-time day students; once this is done priority is then
given to full-time PEMC adult credit-programs and lastly to day-
courses for senior citizens. Evening and weekend schedules
are first designed for the credit-course professicnal-developrent
needs of adult students; priO_I"ity'is then given to courses for
general education and second-language, followed by non-—credit
professional courses and finally non-credit personal development
courses,

..4/12
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3.0 .JOJ-CREDIT COURSES FOR ADULTS (Continuad)

3.4.3 Jdew Initiatives ~ A iligh-risk Game

) Such priorities reflect accountability to
present rather than conjectured Cegep mandates.
Once the financing and controls can be
established to ensure that the "official”
priority users are not penalized and that
false expectations are not set for new adult
users, the Cegeps are prepared to extend their
services. They are not wnwilling to take
intitiatives. Comrmunity programs by Cegeps
Bois de Boulogne and Rosemont, and Vanier's
program for seniors testify to this.

o - Howewver, when Cecens juxtanose the covarmrantal inaction
to act uon its oem vision with the curren:

and projected financial cuts, they wonder vhethor tae
governmant that receives the report of the J20n Commission
will be brave znoudh to cut other programs, and if it

1 ,
Other Cea2n nrograms?

is, which programs it will cuk.
The programs of Schools Commissions? Of other
government sectors?
Such conjecture inevitably creates a very wncertain
climate for the planning and development of adult
- services, Cegeps who have extended their non-
credit activities beyond that of vocatiocnal
programs are beginning to feel that it is a

high-risk game.

4 A rore detailad analysis of Vaniar Collega's percontion of the currant financial
clirmate and its effects are contained in a recent article "Priorities an:i Pricoes”,
a ooy of viilch is attached as Anvendix C.

e /13
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STUDENT INPUT

Evaluative caments from students are actively solicited through Vanier's
periodic newsletters, but this yields little feedback. 2side from

an adult student on the College's Board of Directors and a few student-
faculty relations committees and erployer-college liaison commitees

that academic departments have created, there are no official adult
education feedback routes. Although the College has planned to eva-
Juate the notivation for drop-outs and to assess expressed needs not

met by the College, it still has these activities ahead of it. How-
ever, the College does employ rather sophisticated analytical tools

~ to discern shifts in the demand for courses from its present student

population. These analyses have made it possible to guarantee the
offering of most courses,

REGIONAL COOPERATION

5.1 Although sensitive to the need for regional cooperation in order
to avoid gaps and overlaps in the planning of services, the
adult education representatives of the region's wmniversities,
school ocommissions, commmity agencies and Cegeps have never met
as one group. Among the few "ad hoc" meetings held, communica-
tion gaps are very visible, For example, adult educators from
the two cegeps in Ville St. Laurent have never met with that
mmicipaiity's library or recreation department representatives,
When regicnal meetings do take place they are usually organized

. along language lines, Although meetings between Vanier and the
anglophone Cegeps are frequent and commmication and cooperation
is extensive and apparently rewarding, visits to and from the
nearby francophone Cegeps of Bois-de-Boulogne and St. Laurent
are rare. Anglophone and francophone meet only at reetings called
by the Ministére de 1l'Education or La F&dératicn des Cégeps;

each knows his counterpart but rarely consults the other on an
individual basis.

.o /14
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5.0 REGIONAL COOPERATION

5.2

5.3

The failure to cross linguistic lines can be partially attributed
to the linguistic differences in clientele. However, the lack of
bilingual skills of the institutional representatives is equally
a factor, a factor that leads to rmuch wastage of commmity
resources., Commmnities - and taxpayers -~ would be far more effi-
ciently served if its institutional representatives were provided
with incentives to increase their second-language skills.

Even within linguistic enclaves, adult educators often fail to
commmicate across arbitrary administrative divisions bhetween
school commission, Cegep and university, and between governmental
and non~govermmental institutions. Although provincial associations
are currently being formed that will erase some of these barriers,
two major problems remain. First, these associations are being
organized principally along language lines, and secondly, they only
indirectly provoke regional contact. Concrete measures to promote
regional cooperation are essential. A specific proposal is dis-
cussed later in this brief.
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PART TWO: THE FUIURE

6.0 Off-Island Anglophones and Distance Education

6.1 /Iwo Undersexved Gmups ‘

Vanier is particularly concerned about two large grouws

of underserved anglophones: the 75,000 anglophones to the
North of it who, although included in the Montreal
Administrative Region Number 6, nonetheless have difficulty
accessing Cegep services, and the 125,000 anglophones

who are located in linguistically-isolated and often
oollapsing commmities throughout the province.

Solutions to the problems of providing Cegep-level adult
services to the two off-island groups have been clouded
by conflicting estimates of the present and future -
composition  and number of the two populations, by
failure to clearly outline who is responsible for serving
them,by the absence of commmnity organisations that could
communicate and underscore their needs, and by the lack of
a long-range financing formula that recognizes the extra
costs involved thus motivating institutions to respond.

000/16 .
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Off-Island Anglophones and Distancoe Education (Continued)

Demographic analyses, based largely on the 1971 Census and
its 1976 adjustments - both of which preceded the enactment
of the French Lanquage Charter ~, have been subject to
widely~varying interpretation and have thus been the source
of much indecision. Recently, school population figures
have bheen properly analyzed, validated and publicized,
thereby adding much more objectivity to the description of
at least part of the adult population. (From the numbers
of children, the nurbers of parents can be deduced; by -
adjusting past enrolrents for immigration, emigration and
death, the mumber of young adults can be estimated. Esti-
mates can then be correlated with Census data to assess
validity. Although the process leaves undefined gaps in
the cohorts, it has the benefit of being "hard data", of
creating some certainty about the problem without which
decisions are often otherwise avoided.) '

Financing of some Cegep services for the two groups may now
be at-~hand throwgh developments in two distance education
methods: Off-campus centres may enjoy o renewal if the
promised flexibility in financing such Centres comes true;
inexpensive educational television via Plattsburgh’s Channel
57 throuwgh an informal consortium of Anglo-Quebec and North-
eastern New York post-secondary institutions, has bequn.
Further developrents using "Telidon" concepts, perhaps even
using Radio-Quebec, are anticipated. These are described in
section 6.5 of this brief. '

. /17
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U 6.0 off-Island Analophones and Distanoe Education (Crntinued)

P

6.2 The Anglophonas Outside of Montreal Region 6

6.2.1

1

In a study, funded by the Conseil de la langue
francaise, o©f English-language Quebeckers

living outside the administrative region of

Montreal, Caldwelll predicted abnormal declines

in over half of the province's regions, Of the

eight regions outside Montreal, he characterized
three as declining ~ the regions of Québec, Trois-RiviSres,
and the Eastern Townships - and two as collapsing -
Saquenay/Lac St-Jean and the North-West.

Calawell's demographic data extended only to 1976,
Basically, he comparatively analyzed 1971 and 1976
Census data from Statistics Canada and school
enrolments from the Ministdre de 1'Education du
Québec for the same period. He combined
this analysis with a sample of interviews, and
correlated earlier declines of anglo-Catholics

with some developing trends in the anglo-Protestant
sector. Enrolment figures released subseguent to
his study confimm his predictions. For example,

the Eastern Townships are now reporting a droo in
anglo-Protestant high school enrolments of 22%, twice
the drop being experienced by the franco-Catholics of
the szme region. - ' -

Caldwell, Gary. Le QuBbec anglophone hors de la r&gion de Montréal dans les

L années soixante-dix:

Evolution sociod@mographigque, Conseil ée la langue

frangaise. 1980.
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6.0 Off-Island Anglophones and Distance Education {Continued)

6.2.2 Caldwell points out that the anglophones who reside

outsidethe Montreal Region live largely in

small commmnities and that they lack a support
culture and an institutional network “eapables
d’entretenir le lien entre wne commmauté locale

et d'autres commmautés qui partagent la méme
eulture.... A part des dirigeants et du person-

nel seolaire, [wne &lite indigéne ] est compléte-
ment inexistante dans certaines régions et, ld ou
elle semble exister, nous sommes plus souvent
qu'autrement en présence de personnes qui sont
simplement de passage: des profesatonmels ou des
intellectuzls venus de l'extéricur et qui se dé-
placent suivant les exigeances de leur ecarriére....
Il est évident que ces personnes, nouvellement
arrivées, ne gont pas aptes d servir d'intermédiaires
et 4 intervenir en favzur de leurs nouveauz com-
patriotes. Il ne pourrait en étre autrement, car
ils ne jouissent pas de la confiance qui émane d'wn
sentiment d'appartenance, propre d l'autochtone qui
sait que le pcys lut "appaviient”, De plus, il leur
manque wie connaissance des particularités propres
au contexte qufbecois, ainsi que la erédibilité et
les régeaux d'amis que l'on acquiert au cours des
décennies. Leur coport eat autre: une ouverture
vers l'exiérieur et wne meilleure perspective
d’ensemble, ce qui n'est pas négligeable, mais cer-
taitnement pas interchangeable avec l'apport d'une
élite indigéne.
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6.2.3

2 Calawell, pp 98-99

. {_ 6.0 Off-Island Anglophones and Distance Education (Continved)

" Sans traditions culturelles fortes, sans we &lite

qui puisse servir de pont entre elle et la société

- francophone, la masse de la population anglophone

g'en va @ la dérive. Souvent les plus mobiles,
cenx qui le pewvent finaneciérement, partent latssant

- derriére ceux qui sont ou trop viewr ou incapables
- d'assumer le couit dwne migration, wn véritable

processus de sélection socio-&eomomique au sein de

cette population anglophone.,..

Il ne se trouve personne qui puisse contrdler et
informer ensuite la population; il ne se trouve
peresonne qut putsse intervenir pour corriger des

. situations intenables, pour effectuer les démar-

ches nécessaires auprés des autorités compétentes

et pour vérifier si les promesses alors faites se

~ réalisent econcrétement. n2

Recently, some anglophone institutions - particularly
those in the Ottawa Valley and to some extent in the
Eastern Townships — have acted to highlight their
problems. Howewver, there are many areas that are

- leaderless and many lack the resources to animate

their commmities. They need help,
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6.0 Off-Island Anglophones and Distance Education (Continued)

L

6.3  Off-island Anglophones within Montreal Region No, 6

| A less critical but nonetheless important problem
is the provision of Cegep—-level services to the
75,000 anglophones in Laval and the commmities
north of Riviére des Milles Iles in Region 6. They
cannot easily access Vanier's campuses, particularly

~ during the months when winter weather inhibits
travel, particularxly on their inadequate evening and
weekend bus. services. 1In effect, the lack of
reliable transport transforms commumities apparently
served by Montreal into isolated, remote pockets of
wmserved people. They resemble those commmnities
described by Caldwell. Evidence of this is reflected
in the fact that althouwh Vanier draws ower 15% of
its regular day-time population from this area,
only 7% of its adult students in the Fall resice there.
During the Winter, the adult figure drops to 3%, one-
fifth of what it should be.
6.4 Covernment Assistance

Obvicusly needed are better bonds between these com
munities, their own institutions, and the stronger

more stable anglophone institutions in the Montreal

area. The govermment could help considerably by

providing better financial incentives that would encouraze
Montreal anglophcne ocolleges to reach out and share

their strength, their sense of identity, and their
resources with these isolated communities. In the

past, oegeps could only do sb by redicing services to thair

RS
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6.0 Off-Island Anglophones and Distanos Zducation (Continued)

- immediate client3le. Of the 200,000 off-island
anglophones, less than one-quarter receive adequate
services. The remaining 150,000 are not only
wnderserved, but are weakening rapidly. The solu~
tion is not to wait until they disappear. They
deserve better.

6.5 = Distance Education

6.5.1 . Some Models for Evaluation

The 800,000 anglophones of Quebec have a size and
ethnic distribution that is similar to othex
provinces. In number and ethnic variation, they
reserble Saskatchewan or Manitoba. In demographic
concentration,with rost of the populace located

in one corner of the provinoe,they resemble British
Columbia. All three of these provinces have organized
systems of distance education that are designed to solve
the kinds of problems experienced by Quebec's anglo-
phones. Notable institutional models for responding
to isclated adults are B.C.'s Open learning Institute
and Alberta's Athabaska University. The precise
answers found by those provinces may not be appro-
priate to Quebec, However, there are enough parallels
and indications of success to rerit study by Ouebec.
It is @ifficult to quarrel with the success of their
distance education methods, "
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6.0 _Off-Island Anglophones and Distance Education (Continved)

o

. Although Quebec's distance education services to

off-island anglcchones is a decade behind that of

- the Western provinces and of Quebec's franoophone

services, tardiness does have an advantage in that it
provides the experience of others to evaluate. Such
a comparative evaluation by the Commission would

be an invaluable service to the Anglophones,

In 1975, Vanier College opened an off-canpus
centre in Laval, one of a planned series that were
to be located in selected high schools to the North

was abandomned two years later when a subsidy to
cover part of the extra costs could not be obtained.
The College plans to test the new finding formula
to see if its original plan can be resurrected,

Subsequent to this, the College evaluated other
distanoe education methods. After considaring

the conmprehensive development of correspondence
ocourses, it concluded that this option too was only
feasible if extra financing were provided. It
found that when other alternatives - however unattrac-
tive - are available, student cdemand for oorres-—
pondance courses is very low, and that much of the
demand for the more popular courses is already met
by other institutions in Canada and the United
States. Moreover, it was felt that there was a high
risk that the prospective provision of educational

6.5.2 Vanier's Analysis of Distance Education
6.5.2.1 Off-canpus Centres
and West of the Island of Montreal. This
BN
6.5.2.2 Correspondence Courses
. ; l\/

ono/23




— Y

: '\_' 6.0 Off-Island Anglophones and Distance Education (Continued)

1l

television, which had already been introduced to
francophones by Téléuniversité, would significantly

- reduce demand and lengthen the pay-back period to
an wnacceptable degree. This is not to say that
the College could see no need, nor to say that EW
would supplant all need for correspondence ocourses;

~ but rather, that the dewelopmental and operational
expenses of correspondence education are too high
for ane Cegep to bear unless it is allowed extra
funding and an expanded c¢lient8le. Given the fuinding
and the time to expand the market to an international
client8le, it is deemed feasible. On such a scale,
it cowld supply specialized ocourses that ETV cannot
forseeably supplant.

6.5.2.3 American Telecourses

Investigation of the next alternative - educational
television in the form of telecourses produced in
the United States - yielded better results., The
variety, quality, quantity, "and cost-effectiveness
of packaged American telecourses were dudged to have
reached a level where this concept deserved seriocus
attention. ' ' |

An expanded international clientele that would decrease oosts is well within
the reaims of reality, not only for correspondence courses but for other

" services, The recent formation of an Ontario Crown corporation to sell

education as a product was announced in the Decerber 3, 1980 edition of

the Toronto Globa and Mail. In an interview quoted in the same article,

the director of education at the World Bank sald that "Canada has advantages
in being bilingual, having a school system in scme respects a cross between
the British, U.S. and French systems, and not being a big power”.
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6.0 Off-Island' Anglophones and Distance Ecducation (cmtinuea)

1

The College felt that telecoﬁrses might well be
the means of providing some immediate cegep
services to the off~island anglophone adults and
to those on the island who are house-bound or
shift-workers., |

The College also realized that it needed to leam
more about the potential for adult - and regular
education -~ of recent rapid developments in
satellite commnications, cable television, and
computer technology. For example, the potential
 use of satellites for distance education was
explored in British Colurbia's "Interactive

Instructional Television Project” whith demonstrated

how the learning resources of B.C., concentrated
in one comer of the province, could be shared by

a half-dozen remotely located commmnities, Of
even greater potential is, of course, the synthesis
of ocommmication and computer technology which
allows viewers with television screens to dial wp
information on potentially any subject and to
comunicate with each other., The intemational
market possibilities for Canadian developments such
as 'I\elidonl
system, have led the federal govemrent and the

, an improwved interactive videotext

Canadian commmications industry, to fund several

Consumer prices for Telidon hardware will be reduced to $600 should the
ruwured Federal government subsidy of $27.5 million to manufacturers
materialize. This is highly prcbable given the govemment's present level
of financial committment and Telidon's increasing intemational acceptance
as a standard. :
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off~15land Angloohones and Distance Education (Continued)

educationally-oriented projects (for example

with TV Ontario and with TELIX)), in an effort to
demonstrate the adult education potential of

this technology. The challenges that such develop-
ment will bring to Vanier and other public
educational institutions dictated that the College
should first get some "hands-on" experience with
less challenging and nore established educational
technology. The packaged American telecourses
seermed to be a good first step for Vanier,

This would sensitize faculty to the potential

that the new hardware seemed to promise and would
motivate them to explore their own capacity to

use it,

Unsuccessful attenpts were then made to access
air time for telecourses on CBC, CIV and Radio-
Québec, The relatively small audience of adult
students contained among the 200,000 off-island
anglophones was wnattractive to them.

Happily, the College found a satisfactory solution
vhen PPES Chammel 57 at Plattsburgh invited
Montreal's anglophone post-secondary institutions

to form an informal consortium with Channel 57's
Northeastemn tew York institutions. After establish-
ing that Channel 57's signal adequately covered

the areas Northwest and North of Vanier as far as
the Ontario border and the Lauwrentians, Vanier

.../26
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6.0 Off-Island Anglophones and Distance Education {Continued)

decided to proceed with a pilot project.

Although the Comissioners to whom this brief
is addressed include well-versed tele-education
experts, they may nonetheless be interested in |
sore of our conclusions about ity

Although tele-education is not a fully-
developed technology, it has gained
widespread acceptance in the form of
"packaged" tele-courses, and consider-
able aceeptance in the foxrm of "Courses
by Newspaper", both designed for mass
consumption; it is gaining acceptance
among American and Canadian professions
who are using mailed video cassettes
for their professional development,
Typical published statements about telecourses
that we particularly noted were:

In one consortium of commmity colleges
in southerm California, 170,000 students

have enrolled in credit courses since

19702,

1 Carlisle, Robert D.B. Pattems of Performance: Public Broadcasting

and Fducation, 1974-1976. Washington, D.C.. The Corporation for Public
Broadcasting, 1978. ‘ o .
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6.0 Off-Island Anglophones and Distance Education (Continued)

Telecourses: Reflections '80, Executive Surmary, Washington, D.C., Corporation

Most American public television stations (70-80%)
broadeast eredit and non-eredit adult education

courses. Around 35% of American Junior and Commmity

Colleges, and four-yaar state wntversities and
o
colleges use telecourses for distance education. *

Here in Montreal, Téléwuniversité has had 15,000
students enrolled itn the 18 courses of one

3
program.

f. .. systematic efforts to evaluate telecourses
have been the exception rather than the rule, end
those evaluations that have been eonducted have
suffered from low responsa rates.” 4

This last comment provckes the suggestion that TELIR's
evaluations of its experience be analyzed by the
Commission and its findings widely publicized.

Typical of the experience at other institutions, the

Vanier teachers are less enthusiastic then its adninis-

tration about telecourses., Teachers frequently

express the view that telecoursers will jeopardize the
quality of leaming and that *ontrealers might abandon
local campus courses for Crxannel 57 and Cable TV tele~
courses {They are not entirely reassurred by evidence
that the increased exposure actually attracts students
to campus courses). They ask for hard evaluative data.

for Public Broadcasting, 1980,

Jolin, Ivbnlqu.. “ITELEQ',

1980.

Telecourses: Reflections '80, Executive Summary, hashmgton, D.C

>., Cormoration
for Public Broadcasting, 1980. ,

. ../2B
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b 6.0 Off-Island Anglophones and Distance Education {Continued)

Both the administration and faculty are concerned

about the American content of available teleoourses.
' Except for telephone and written communication
 between teacher and student, there is no room to

edit the "packages" so that a Quebec and Canadian

cultural context can be added. Also, both groups

agree that the less motivated student would not

be served.

Nonetheless, everyone agrees that a partial service
is better than none; the College has decicded to
proceed with a pilot project in the Fall of this
year. (It had originally intended to start last
year when both Concordia University and Champlain
College made their debut, but unanticipated

b organizational changes intervened.)

7.0 Full-Tire Day-Programming

7.1 The major factor inhibiting the development of full-time adult
dav-~programs at Vanier has bzen the high demand for full-tire day
programs by younger aﬁglophcne high school graduates. Although the
College annually welcomes full-time adults during the day to its
reqular proqrams, only one or two Canada Manpower retraining
programs, and a non-credit senior citizens program, can be operated.,
and this only by filling the few gaps in its regqular 8 am tc 6 pm
day-time schedule. By 1984, Vanier's 30% surplus demand for regular
day-time programs is expected to be eliminated by the 5 to 10% annual
drop in the region's anglophone graduating hich school class., BAs
the nuber of younger students decreases, the number of adult full-
time programs can then be expanded and part-time adult programs
can be introduced.

e /29
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U 7.0 Pull~Time Day Programming (Continued)

)

7.2 Given the critical needs for such programs, and given the constraints

of public funds and space, the College expects to focus much of
its immediate adult education efforts on the design and development

 of auto-financed perfectionnement and retraining programs using
rented space, It is anticipateqQ that initially most programs will
be of a short, non—credit, "formation-sur-mesure" nature. Some of
these will then be evaluated for development into more official
"oours maison" and some into courses accredited and financed by

7.3 A major organizational thrust to these efforts has already been
made by - the recent establishment at Vanier of a distinct admin-
istrative wnit reporting to the Director General that will be
responsible for all adult day-time retraining and development
activities, One of the Centre's major chjectives will be the
operation of information programs that assist new businesses and
industries to establish themselves in the province. Support
for these latter programs will core from both the public and
private sector, '

7.4 The need for adult day courses is clear, The accelerated absol-
escense of technical knowledge, an increasing shortage of highly-
trained technologists that an aging work-force and low immigration

rates have generated, will have severe economic effects if

solutions are not fot:tnd.:l

See for example, the article by the Chairman of the Canada Erployment and
Imuigration Commission, J.D. Iove, "Manpower Planning at the National Lewel",
in Canadian Vocational Jowrmal, Vol. 16, No. 2, August, 1980, or the annual
reference volune, The Current Industrial Relations Scene in Canada miblished
by the Industrial Centre at Queen's Univerxsity, Also of interest will be

- the briefs to parliamentary task force on "Ewployment Opportunitices in the

1980's", '
[ L ‘/30
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Full-Time Day Programming (Continued)

7.5 The radical increase in the number of professional develoorent .'
programs operated by private institutions and by the training = =
cepartments of large businesses and industries also attest to
the need.

Part-Time Day-Programming

There is a growing need for part-time day programs for adult waren,
some of them single parents who carmot devote full-time to studies
because of parental demands, some of them housewiwves who, having devoted
several years to childrearing, now have part of the day free and wish
to devote it to preparing themselves for the labour-market. However,
existing financing heavily penalizes cegeps who admit part-time
students., For example, two haif-time students incur greater costs than
one full-time student, but government subsidies for these two part-
timers is equivalent to only 2/3 of a full-timer. There is a critical
need for more equitable financing. Once this is provided, the College
will develop the necessary progrars and services.,

Second-language Programming

Although the provincial government no longer categorizes Cegep-lew=l
second-language ocourses as essential vocational education, many Manmtrealers
do. Our students claim, with justification we feel, that the higher
quality of the second-language programs offered by Vanier is findarmental
to the competency-levels demanded in their jobs. Vanier is attempting

to continue to answer these needs by redesigning and expanding their auto-
financed courses. Unfortunately, the auto-financed nature of these
courses will favour those who can most afford the tuition for quality
oourses, that is, those employed by firms who will pay the higher

tuition fees and those who are in the higher income lewels,
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10.0 Ceneral Educatioﬁ for Adults

Although the recent changes to the financing of Cegep-level adult
education has "devalued" adult ocourses in general education, Vanier
will attempt to run conter to this current. Although the College
shares the government's concern about the economy, about jobs, and

the necessity to give more attention to adult vocational education,

it does not see the need to swing the pendu;un so far that we depriwve
adults of general education, education that is deemed essential to the
younger Cegep student. Langquage, history, art and education provicde
the student with more than knowledge, they help both child and adult
to develop critical judgement about ethics and social policy, it
allows both child and adult to understand the diverse cultures they
encounter, and it enables both to see the cormnection between their past,
present and future. Critical thinking is a facility needed not just by
youth but by adults who face an equally conplex world,

Vanier College is particularly disturbed by the need to reduce the
nurber of remedial first-lanquage courses. The median age of adult
students at Vanier is between 20 and 25. Many graduated from elementary
and secondary schools in the 70's when these institutions did not
adequately equip them with basic cormunication skills. At considerable
expense, Vanier has developed and operated remedial courses with small
class sizes to ensure that adults had the same access to. remediation
that the younger student has,

Reducing access to basic education runs contrary to La Politique
quibécoise du développement culturel so eloguently enunciated by the
government in 1978: "... offer everyone - child, adelescent and adult -

the opportunity to acgquire basic education, so that he will be able to
1

absorb other learning experiences in life ..."

Le Ministre d'Etat au déweloppement culturel, A Cultural Development Policy
for Quebec, Volume 2, p. 420. .

..0/32
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10.0 General Education for Adults  (Continued)

11.0

1

If young adults have a right to general education, and older adults
have equal rights, it follows that older adults should have a right
to general education.

Experiential Learning

Evidence provided by Allen Towh in The Adult's Learning Projectsl,

that roughly 80% of all adult leaming is not related to institutionally-

organized courses, and that adults annually undertake five major
leaming projects of 100 hours each, coupled with increasing American
activity in the crediting of experiential leaming, and a growing
number of Canadian recommendations to co likewise, led Vanier last
year to examine the feasibility of recognising experiential leaming
with credits. Although much work has bean done by the more than 300
institutions associated with the Council for the Advancement of
Experiential lLearning (CAEL) to find quality-assured ways of assessing
experience-based learning, Vanier could not find enough Canadian and
Quebec-based data to warrant pmmeding.z With more and more Canadian

institutions now participating in CAEL, Vanier will examine their

experiences for possible application here, There is a clear need for
the provincial government to assist institutions in such evaluations;

they can fund more thorough studies than can be afforded by the individual

organizations.

Tough, Allen: The Adult's Iearning Projects, Toronto, Ontario: Studies

in Education, 1979.

2

An excellent source of current activity in experiential learning is the

CAEL Newsletter, now in its 4th year and published 10 times annually.

_Subscrintions at %10 can be obtained by writing CAEL, Lakefront North,
Suite 300, Colurbia, Md. 21044,

A bibliography, Experiential leaming, prepared by CAEL president, Morris
Keeton, for a course at Harvard's 1979 Institute for the Management of

Lifelong learning, is attached for reference as Appendix E.
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12.0 Congé-&ducation and Education Récurrant

Although Vanier College's informal survey a year ago revealed that
only a few union-locals were informed of the European experience
with oongé-€ducation or of the Federal government's studyl, it is
ncnetheless a policy issue of growing interest., The Federal study
concluded that there was no "significant oprosition in principle.
Representatives from labour, management, and education felt that

time off from work for educational purposes could be invaluable in
specific situations for  specific purpf:)s;es“«2 The key words in this
quote are, of ocourse, "in principle" and "could-be", Nonetheless,
congé-Education offers potential solutions to many of the problems
generated by both obsolescent technical skills and the increasing
nunbers of career—-shifts during individual life spans. Vanier concurs
with the study's conclusions and recomendations3.

In 1977, Vanier assessed the Furopean concept of "&ducation récurrant”,
From our North American perspective, rost of the benefits seemed at
that time to accrue to the well-educated. Moreover, much of the
European experience had a discomforting lack of evidence on which to
base any assessment of the likely impact, effect, and ultimate costs of
such programs. |

Hopefully, the Commission will bring an up~to-date Quebec perspective to

both these concepts. Vanier will, in its tum, reassess local erplover
and employee receptiveness to see what needs it can meet.

Adams R.J., Draper P.M. and Duchamme, Claude; Rapport de la Cormnission

d'enquéte sur le congd-&ducation et la productivité, Minister of Supply and

Services Canada, 1979.
Adams, p. 9

Adams, pp 219-236
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. k, 13.0 Regicnal Coordination and Services .  : ] - o o - : - :

o 13.1 To ensure that needs are indentified and that public and private =~ . |
response is coordinated, regional advisory councils representing -
the interests of students and providers should be established. .
The model suggested is that of the "Conselil Superior”. Although
organizations would remain autonomous, the public advice given

by such councils would apply moral suasion to the organizations to
ensure that the total response was dynamic, effective, efficient
and complete as possible within the resources available. i

13.2 A minimal secretariat financed by the government, should be supplied
to regianal councils. Services should complement, not dwplicate,
existing ones. Resources should include those necessary for
collection and analysis of regional data, for adequate nublicizing
of needs and proposed responses, and for ensuring that cach institution

can supply student information on all of the region's programs.
Brokerage services to adult learners should also be considered. ;
' 13.3 Resources to gather and analyze regional demographic and socio- ' :
economic data is much needed. Individual institutions cannot
afford the duplication of such resources; but neither can they ;,
afford to depend on the myriad federal and provincial departments
vhose analysts are insensitive to local sources and needs, and too often
supply data couched in technical jargon which when deciphered is
found to represent some mythical average that responds to pro-
vincial but not to regional planning needs.

14.0 Economic Reality

14,1 Despite recent reductions in public spending, the Province has had

to continue to borrow to finance its current operations. Since
continued borrowing will be impossible and since additional taxes
are unlikely in an election year, the government cannot omtinue
to keep expenditures level with inflation. It would be prudent

o therefore to expect that any Commission recommendations to increase
adult services will only be accepted if they are accarpanied by
proposals to reduce services in less critical areas.
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14.2

14.3

14.0 Economic Reality | {Continued)

Gne priority, given ‘the other needs, that is not critical is the
policy of supplying free tuition to students without regard to
their socico-econamic status., It is a wasteful attempt to ensure
that less-favoured parts of the population gain increased access.
Many studies have shown - including some done here in Quebec -
that such wntargeted policies compound the differentiation. They
provide proporticnately more benefits to those who are already
in favoured educaticnal and financial positions. It would make
more sense to charge fees and use the released funds to provide
clearly targeted direct support to the wnderserved and to those
incentives that serve oollective needs,

Without any increase in public spending - and perhaps with even a
decrease — the Province could then provide for needs such as day
programs for part~time students, distance learning for the unservegd,
assistance to individual students in the form of counselling, day-
care and loans and bursaries, and incentives to institutions and adult
educators to ensure that inertia to needed change is overcome.

Clearly, one action that would increase adult services without

any extra expenditure would be the enmmciation of a long-range

policy that clearly delineates organizational responsibilities and
priorities and establishes stable financing. Adult education
resources have been increasingly wasted because they lack the planning
framework given by a ccherent and comprehensive policy. Aside from

~ the need for such a long-range policy, proper attention should

be given to its orderly introduction. The experience of the Cegeps
who this year were subjected to sudden retroactive changes in '
financing underscores the need for controlled changes? half of the
Cegeps have had to sacrifice the planning and development of activities
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14.0 Econcmic Reality (Continued)

" essential to their commmities in order to concentrate their
energies on the immediate supply of oourses. The College would

" therefore suggest that the task of the Commission is not only to-

- recommend camprehensive and coherent policies, but to urgs that
policy changes be introduced in an orderly, efficient way.
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RECOMMENDATIONS

That the funding of part-time Cegep students be placed proportionally on
the same scale as that for full-time students

The present financing of part-time students is on scale that is propor-
tionally only 2/3 that for full-time students. Such financing acts as
a disincentive to cegeps which would otherwise respond. More equitable
financing would permit those women who can free themselves from family
respansibilities for only part of the day, to attend Cegep calsses.

That second~language French and English courses be considered as a high
priority desanding quality resources

For many Montrealers, secmd-lénguage skills are essential to their voca-
tions and they consider second-language training to be their hichest
vocational need. Effective leaming demands small classes with well
planned curricula staffed by expert teachers. Many of Vanier's students
have complained that they were not given this at other less well-~-funded
organizations.

' That a higher priority be given to general education

Quebec's participation rate in the 12th and 13th years of schooling -
cegep level - is still only half of the rate at the same levels in Ontario
and the United States. Quebec's future depends on a cit:.zency that is
equally as well educated as are our neighbours,
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That regional advisory councils representing the local interests of students
and providers be established using as a model the Conseil sunfrieur de
1'&ducation

In-depth regional study and discussion is essential to the identification of
the hest match between resources and needs, Thare are many successful
models in Ontario, the United States and the Scandinavian cowuntries which
can be evaluated. However, Quebec's own Conseil supérieur de l'éducation
is adequate for discussion purposes. Such cowncils should be minimally
equipped with markecing, publicizing and student~information resources.

That appropxiéte distance education methods be used to supply services
to the uwnderserved off-island anglophones

Distance education methods in the Westemn provindes should be examined

- for appropriate models to answer the needs of the 200,000 off-island
anglophones. Many off-island locations have enough anglophones to warrant
the creation of off-~campus centres, but special financing is fequired.
Other methods such as telecoursing should complement these centres.

That the government regularly analyze and publish results on the socio-
eoconomic status and demographic changes of minorities

Too often data on minorities is not analyzed in terms that are meaning-
ful, Sometimes data is available but is not publ:.shed. This informa-
ticon is cr.ltlcal to good planning.

That special funds be supplied for commmity animation services to those
off~-island anglophonas that Caldwell's study has described as leaderless.,
(See pp 18-19) '
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That a decision be made on whidh agencies should b2 responsible for pro-

viding non-credit leaming programs to senior citizens and that equitabla

financing be provided

Althouch a few seniors enrol in credit courses, most prefer courses that
are designed with their needs in mind. Such courses become a vital

part of their lives providing them with combined intellectual and social
stimuli that takes them out of their often lonely homes into a youthful
environment. It makes their lives meaningful. In oonsidering their needs,
special attention should be given to the hazards that winter trawvel .
inflicts on the older, less agile student., Bus services should be con-
sidered. . -

That éducation populaire activities of cegeps and school cammissions be
financed on the same basis, but that in both cases the academic and

vocational activities take precedence, and that an evolutionary rather
than revolutionary model for the development of &ducation pooulaire be

proposed

Although there is a clear public demand for &ducation populaire, it is

far from certain what the various organizational roles should be, nor

how much activity the public purse can support. Many of the answers
depend on local needs and local resources the assessment of which requires
local dialogue and for which no forum presently exists. It is equally
obvious that there is a role for all the agencies that are presently
supplying services. Until such time as in-depth, regional studies and
discussion are completed, the Commission should constrain its recommen-—
dations to broad policy issues.
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That Quebec models for the crediting of experiential leaming e dewloned

More than 300 North Averican colleges and universities have developed
rethods of assessing and crediting experience-based learning., Their
results should be assessed and publicized and Quebec-based rodels dewl-

That incentives be provided for the creation of bilingual provinci=2l ané
regicnal periodicals on adult education '

Quebec's adult educators tend to "network" within but not betwesn <he

various sectors because they lack vehicules that transcend their admin-
istrative and linguistic boundaries. Failure to communicate heighiens
insensitivity to problems and inhibits the sharing of solutims, Zach

sector should, in fact, serve as a resource to other sectors. For exzmrle,

the francophone's exposure to the world of francophonie and ths anclo-
phone'’s experience with the English-language world should serve as mutual
resources. ' - o

That the feasibility of marketing French and English adult sarvices
internationally be examined

A larger market would allow Quebec to develop programs both Zor itself
and the international commmity that would otherwise not be possiblz,

That a synthesis be made by the Cormission of the various Canadian ingui-

ries on educaticonal leave and &ducation récurrante, and the resultis
published in time for public debate on the Comissions findings

‘The Commissions work will prowoke response to these two concepts, hbut so
too will the Federal Task Foroe on Employment in the 80's., ‘breover,
the federal inquiry into educational leave has also animated sty by

.‘/41




-41~

other provincial governments and by business industry, and labour. Unless
the Commission devotes same of its research resources to the synthesis of
these parallel studies there is a risk that its recommendations will be

locked upon as premature,
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o Appendix A.
to Brief by Vanier College

to the Commission d'étude
sur la formation des adultes

Attached as Appendix A is

a copy of Fall 1980 Adult Education
Vanier College's Catalogue

which was distributed as an
advertising tabloid to over

250,000 people who purchased the
Saturday, August 16th issue:

Centre for Continuing Education,

"Vanier College, Fall 1980 Continuing Education...
for People just like You", The Gazette,

Montré&al, August 16, 1880.



A%ndix B

to Brief by Vanier College
to the Comission d'étude
sur la formation des adultes

Two articles on the developrent of
second-language programs at Vaniers:

KNAFO, Ruby, "Coping with Cultures:
Vanier initiates links with European
and American language experts",
Avenues, Montreal; Vanier College,
October 21, 1980, 1 '

BERGER, Harvey, "Vanier Nurses ILeamn

French Bedside Manner via TV Mini-series:
"NHous nous soignons en frangais",
Avenies, Montreal; Vanier College,

December 16, 1980, 2
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APPENDIX B

_Cfi’éfte(-’ by L/.?Ifer cﬂf/ege fotr,e c)
dete sur g fermytion

Two coordinators complete Vanier's
. firsteducational leadership projects

At the beginning of the winter ‘73 semester, an intriguing offer was rade to
the Joint Coordinators by the Director General. All coordinators, past and pre-
sent, were invited to submit proposals for an Educational Leadership Project to
be funded by the Coflege. Three teachers would be selected and given a one-
semester leave of absence along with $5000 for expenses. The overall objective
was the enhancement of Vanier's educational enviranment through whatever
gxperiences ar activities the teacher chose to pursue.

Ruby Knafo, Modern Languages, and Sandy Guerriero, Biology. both traveled
extensively during their projects. They returned with ideas and plans that promise
\_ to enfiven and enrich our teaching at Vanier. Both report on their projects below. Y,

How Many
Conferences Did

‘Sandy Attend?

by Alexandra Glashan-Guerriero

tmagine the year 2000. A majority of
‘e faculty are still teaching at Vanier

"wollege and their average age is 55. Job

mobility is at a standstill due to a declin-
ing population and a depressed econamic
market. The problem? How do we main-

o

L

Sandy Guerriera, Science Coordinator, teaches
Biolagy at Snowdon Campus.

tain the level of excellence and enthusiasm
for our work that characterizes a young
faculty? | believe our solution to this
problem is one of the major challenges
facing Vanier College.

No one wants to be considered dead-
wood. But how do we prevent the gradual
fossilization of faculty as the traditional
ways of renewal, such as changing collages

the introduction of fresh faces, becotne
ress likeby?

With thoughts such as these at the back
of my mind | applied for the Educational
Leadership Project grant for the 1379-80

: Continued on Page 17
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Coping with
Cultures

Vanier initiates links with
European and American
language experts

By Ruby Knafo

Preocupied by the linguistic and cultur-
al challenges that face us and our institu-
tions, we often fail to evaluate fully the
techniques being used to solve similar
probifems in Europe and the United States.
During this past decade, they too have
had to prepare their citizens — new and
ofd — to cope with new cultures, to fearn
new languages.

In her article, Ruby Knafo of the Ste-
Croix Modern Languages Department dis-
cusses how she hopes to forge beginnings
of a learning network — for Vanier and
Quebec — with our Evrapean and American
counterparts. Editors.

When | first learned of the Educational
Leadership Project,  wanted to be involved
in it but hesitated, fearing a host of un-
certainties and worrying that | was over
committing myself and my family. On
the other hand, {1 thought, here at last was
a chance to really probe some of the pro-
btems that had concernad me, to truly in-
vestigate alternate solutions. | submitted
a proposal, but | still felt hesitant. | rea-
tized that, given the depth the projects
would require, | would not be able to
solve all the problems: | would have to
limit myself to one or two main thrusts.
The conflict was reselved when my col-
ieayues challenged my doubts by tactfully
reminding me that | had never been dis-
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suaded by sheer numbers of problems,
when making suggestions to the college.
Not without anxiety, and after more re-

- flection and consuitation, | focussed on

improvement to two areas of the college:

First, to incregse the participation by
the Coliege, and its students, faculty
and staff, in Québec lifa,

Second, to enhance the curriculum,
methods, and instruciional materials
of modern Language programs.

A radical change
in Vanier students

Several factors made me decide on
these particular objectives. | was con-
cerned about the low level of active anglo-
phone participation in Québec’s cultural
life, about their lack of awareness of the
French miliew, and about the need to
awaken in them a feeling of being part of
the Québec differance.

Other factors were related to Quebec’s
language lews and the changes they have
precipitated in our student profife. In
French, cur studznts of & decade ago re-
gistered mostly in the "low intermediate’
fevels; today they enroll at the leval of
‘high intermediaz2’. Morsover, Spanish
and German have disappeared In most
Montreal high schools, and we have more
students at thz beginnae’s level of these
languages. Incraasing interast in advanced
Italian and beginner’s Russian, Hebrew
and Chinzse may or may not be part of
the same phenomanon,

Quebec’s language laws have also cre-
ated an inrterzst in Frarch among our
‘Career Program’ students who were not
traditionaily found in our classes, Students
in Nursing, Szcretarial Science, Building
Systems and similar programs now need
French to work.

We have also witnessed a rapid rise in
the enroitmen: of the adulr students in
our evening snd weekend classes. Many
adults tzke signle courses, What is extra-
ordinary is that over 1500 of them study
English or French intensively, devoting
from 12 10 30 hours each week to class-
room and relatag activities. Liost arefearn-
ing English. Liany are upwardly mobile
and already hold university degrees. They
attest to the high priority that the com-

munity — both French and English — is °

giving to the iearning of a second lan-
guage. A priority that Vanier's modern
language t2achars fzel should be given
more atiention than present circumstances
permit.

Coninuzd on Page 14




in the art of language teaching. They are
coming to Vanier because of the excellent
wtation established by this coliege in
e field. Did you know, for example, that
one of our teachers, Jean-Paul Baril, has
accepted an assignment in China to teach
the Chinese how to teach French?

We have much to be proud of in this
our tenth year, but we have much to ac-
comptish as well. At the next tenth anni-
versary, will we be able to look back and
feel confident that we have served our
peoplewell and have preserved and revital-

ized our institutions and traditions?

| am asking you to consider the possi-
bitities, and having considered, to express
your views as to where to go from here.
Your ideas, feelings and suggestions arg
most welcome, and from them perhaps
we can begin to form concrete programs
directed toward common goals.

1 Parent Report, Volume i1, Ch, 1, p. 8, English
version, taken from Humanities and Genaral
Education, Vanier College Report, ed., AN.
Dunlevy, G. Ferger, M.J). Ferger, F. Greaney,
G. Jennings, D.M. MacFarlane, B. Mukerjee,
M.A, Parsons, F. Sawyer, Vanier Press, 1974,

Coping with Cultures

Continued from Pags 2

As our student population kept increas-
ing and changing, we tried different ap-
proaches. We followed the trends in voque,
adopting new technigues that seemed ap-
propriate to changing needs and abilities.

But we were not alone in facing change,
The last decade has also forced linguistic
change upon Europe and the United
States. Although aware of, and sometimes
adapting some of the European and
~merican experience, we have really

rked in isotation from them, unable to
dialogue in any meaningful way,

European experience,
an untapped resourse

The European Community has been
facing large movements of its adult popu-
lations across national and linguistic bor-
ders, specifically among migrant workers,
executives, and vyoung professionals.
Whole new groups of adults needed lan-
guage instruction to survive day-to-day
life and to function professionally. Such
instruction was not possible in their ave-
rage school programs. Both the Council
of Europe and the British Council had

vigorously tackled the problemn of adult
language learning with new methods,
materials and teaching strategies, Articles
and books were written and groups of lan-
guage experts formed to study the problem
and come up with solutions. All this re-
sulted in innovative approaches, common-
ly called the ‘Functional/Notional’ or
‘Communicative’ approach, that has had
an impact as great as the audio-visual one
we witnessed at the end of the 60%. It
seemed that the Europeans were far ahead
of us, especially at the adult education
level. They had experimented and moved
quickly toward more effective methods
and strategies, But reading ahout their
findings is not enough; one has to have
direct contact with them, to witness their
work, to discuss our specific problems
and see how we can adapt their findings.

With this in mind, | consulted collea-
gues at Vanier, McGill, Université de
Montréal, Lava) University and the Minis-
try of Education, | decided to meet those
European experts whose writings had
gained most attention among teachers.
With the help of the Ministry of Inter-
governmental Affairs and Quebec's '"Délé-
gations Générales” in Paris, Brussels and
London, | arranged to meet with experts
at the major European centres for lan-

Ruby Knato with Professor Jan Lobelle of McGilf University, Faculty of Education.
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guage tzethlng eng research.

Onge s Eurcrs, 1 found that in addl‘
tion 10 vis'ts 10 Brussels, Gent, London,
Strashours &and MNincy, + had also been
schedulsd or zpoointments at the Uni-
versities o7 Cambridge and Grenoble,

At Czmo-iddge, | met thedirector of the
Languscs Leboratery. Carnbridge has not
anly exgs-mente¢ with new approaches
in teachi~c Frzneh, but has organized a
highiy = nt lzaguage lab, one that
fegititatzs zutondmous lzarning in close
10 sixdy izncugoes end dralects. At the
Universit2 &2 Crencole, t had the privilege
of atterding 2 thrzeday colloquium on
the eveluztion of second-language learning.
This szssion, sponsered by the internation-
al Asscciztion ol Aoplied Linguistics, gave
me a chance 1o 5¢2 the full panorama of
diverse ir<zr2sts e~d backgrounds among
Europe’s zzzchzrs. {I had been registered
far the colloguium by the Quebec "Délé-
gation” i=m Pzris and was very amused to
discover my rame had besn entered as
the represeniztive of the “Délégation cul-
turefle du Quitae i Paris™.}

I wes thzn frez to continue the main
purposz ©F Ty trip, visiting the Eurapean
rasearch carerss where extensive research
ard snzlysis, perticolarly of adult language
learning, nzs dddzd significant precision
and ordsr =3 the “eld. At Strasbourg, |
visitad the Ceunelt of Europe and met
with a renrefariative of the "Conseil de la
Coopéraion eutiurzlie”, In Nancy, al the
“Cenirz <z rechezrches et d'application
pédaccsizuss en leagues”, | met director
Hanri Ho'2c zrd his team of reszarcherr. |
ohsarved this fameus group at work and
comparad notes with {hem on our pro-
grams erd thair resasciive socia! contexts.

Vamer -
a ‘“‘centred excellence P

The moare pﬂop 2 | mat, the more clas-
se5 | g1tenisd, the more excitzd | felt. At
the sams 1me, nowever, | knew that |
could newarcoreey all the excitement and
wealth oF “c2z3 10 my colleagues at Vanier,
A long Drureh szssanin Peris with André
Péloguir, -2 Asiistant Director of the
“Cent-z “rzrcc-goibécols de développe-
ment 'c-:—-o-.“c.-:’, gave shape to a
solution - ths ior— of a project that was
later presz~=2s w0 DGEC”, our Ministry
of Edutii'zn’s coogsge directorate, We
wowd irv 1z & group of Eurppean experts
to coms 1: Vonirzz! for workshops thal
would 2..2w otz of us 1o exchange ex-
periences. 105 would become part of
the exisTrz ewntrhzrge program between
Quszbze zro Eutzpe) M successful, w
would imsi’cate trzm annually, Given the
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fact that we are probably the largest Mo-
dern Languages Department in the Cegep
network {with 9,000 student-places in

iy-time, evening and weekend classes),
Vanier could well become a “centre d’ex-
cellence” in language teaching.

Bilingualism — Quebec, Florida,

California and New York

One must not forget that even if we
teach French and English as a second lan-
guage, we live in a bifingual milieu, we
deal with bilingual students and therefore
we have common features with bilingual
societies — with Belgium and with regions,
particularly Hispanic anes, in the United
States. | thus visited Belgium and then
the United States.

Recent developments in the States,
particularty in bilingual education, can
help us assess our own specific needs and
guide us in curriculum decisions. Florida
and more specifically, Dade County, has a
very well organized, very efficiently run
network of bilingual programs for Cuban-
Americans. These are supported partly by
federal and local funds and partly by
donations froam wealthy Cuban families.
California, on the other hand, is faced

‘th increasing npumbers of Mexican im-

agrants and migrant workers, but lacks
funds and local interest. The federal
Bilinguai Education Act is not well received.
Antagonism is prevalent not only among
English speaking Americans but among
the now-assimilated Hispanics who sur-
vived the *‘sink or swim’’ approach of the
60's. Contacts with the bilingual education
program at the New York Education De-
partment of Albany gave me a view aof the
third major sector of the American bilin-
gual program, the Puerto-Rican compo-
nznt of the Hispanic-American population.

Choices—- an international
seminar and workshop

Once back home, | assessed the out-
comes of these contacts in light of my
original objectives. During my search, |
had not only developed a more refined
list of potential ideas and resources for
Vanier, but | had also discovered that
many of the experts were interested in
Vanier., They had wanted to learn more
about the linguistic fabric of Quebec,

aut our bilingualism, about the large
_.mher of Vanier language students and
their variety of backgrounds and about
our highly-motivated faculty. Moreover
they were keenly interested in 3 proposed
seminar and workshop to be held at
Vanier, Clearly, the proposed seminar and

workshop would help accomplish one of
the objectives: to enhance our rmodern
languages curriculum. Equally clearly, the
organization of the seminar and workshop
could not be done without postponing
work on the second objective: to increase
College participation in Quebec life. After
consultation with the College, it was de-
cided to proceed with the seminar and
workshop.

The decision to establish a network of
exchange and cooperation between Vanier
College and many important research cen-
ters in language training has thus led to
two concrete sessions to be held at the
College during this academic year:

For January, 1981 we are planning a
three-cay seminar sponsored by the
British Council. Two British experts
will focus on simulation and role-
playing in language classes, and tech-
nigues of measurement of language
needs with a view to developing & lan-
guage course for special purposes.

For Spring, 1981 we are planning a
two-week intensive workshop on com-
municative competence in language
learning, under the leadership of four
renowned Europeans, two from
France, two from Switzerland.

Participants in this latter workshop
will include: day-time faculty teaching
madern tanguages and English-as-a-second-
language, the Continuing Edtication coor
dinators of language programs, the Cegeps’
provincial coordinators of languages, the
provinciz| officials responsible for second
language French and English at the ele-
mentary and secondary levels, and McGill
Faculty of Education staff responsible for
second languages.

The areas of study in the Spring, 1981
workshop will include recent research
into the acquisition of communicative
competence, recent findings on discourse
analysis, fanguage needs {definition and
anatysis), new teaching strategies in the
use of “documents authentiques’, student-
centered learning and autonomy, and eva-
luation of communicative competence.
Well-known Canadian and American lin-
guistis and language teaching specialists
will be invited to participate as moderatars.
Dr. David Stern, Director of the Modern
Language Center at the Ontario Institute
for Studies in Education, has already
accepted our invitation. So has Professor
Alison D'Angeljeans from the Universite
de Montréal. The workshop will take
place on the Ste-Croix Campus which
offers excellent facilities. An interinstitu-
tiona! team will work on the arganization
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of the workshop with tentative dates
being May 5-June 14, 1081,

The project has been approved on this
side of the Atlantic. Quebec’s Ministry of
Intergovernmental Affairs is now taking it
for approval to the “Commission perma-
nente franco-québécoise™ which wilt meet
next month.

The long-term

1t is our aim first to make a success of
the workshop and eventuatly to repeat
this activity annually, opening it to parti-
cipants from other Cegeps arnd to other
language teachers, We hope to make
Vanier Coliege a center of reszarch, prac-
tice, and exchange for second fanguage
learning and teaching.

Thankfully, my initial doubts about
participating in the Educational Leader-
ship Project did not prevail, Yes, there
have been frustrations such as sudden
changes in itinerary and plans, often cal-
ling for more energy than | sometimes
fett |1 had. | learned to cope with the “red
tape” and, in fact, fournd that hurdle to
be a much smaller one than anticipated.
It has been and remains exciting. To ac-
complish something like this is enervating
and transcends the frustrations. | recom-
mend the - experience to fellow faculty
and hope that more of them will capital-
ize on the opportunities to do similar pro-
jects, Within the governmental and College
research and development priorities, lies
a wealth of untapped opporiunity.

Acédemic Awards

Continued from Page 4

range goal is to work for NASA someday.
One of the founders of the MNodei Aviation
Club at Vanier during his first year, he has
built and flown radio-controtled model
planes at Dorion, John was also a mamber
of Vaniers Student Association, Ste-Croix
Campus, from 1972 to 1830 and a mem-
ber of the Association’s Finance Commit-
tee as well. In addition, hz helped plan
the Student Carnival at Ste-Croix this
past year.

A Program Award in Health Science as
well as & medal for Academic Excellenca
went to Rita Shahin of Ville St. Laurent.
She also won a 8500 John McConnell
Entrance Award to McGiti University.
Accepted into McGill's Pre-med Program,
Rita will aim for a career in meadical re-
search rather than medical practice. Earn-
ing high averages is nothing naw to the
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AVENUES IS A VANIER COLLEGE PUBLICATION

Vanfer Nurses Learn F'rench
Bedside Manner Via TV Mini-series

“Nous vous soignons en francais”

by Harvey Berger

Cardiac arrest. A hospital patient lies
unconscious in Intensive Care, surrounded
by the tubes and apparatus that carry his
life-support system. At his bedside, his
wife, sobbing, asks the nurse endless
questions;

“Why is the tube in his mouth?

How will he be able to eat?

Does he hear me when | speak to him?

Will he be abie to work again?”

éalm(y, the nurse answers the questions,
assuring her that he's receiving the best of
care. .

An episode from ""General Hospital™?
Close. It's a real situation recreated on
videotape by amateur actors, 2li of whom
have a stake in this six- mirute mini-drame.
They're all Vanier talent — students, lan-
guage-lab monitors, faculty in Modern
Languages, and even the daughter of a
faculty member with some TV acting
experience. Together, they've blended
their pedagogical and artistic talents to
produce a series of nineteen short tapes

EP

First-yoar Nursing students, flissa Bosenthal,
Mary Likoudis and Lianne Brown, practise
using French on-thefob in Ste-Croix's Nursing
Laboratory,

to help Vanier's nursing students learn to
function in French on the job.

For a graduate nurse just out of college,
coping with critical hospital situations is
tough enough. Coping in French, if you're
not a frahcophone, is even tougher. These
visual aids make coping easier to learn.

Behind the Scenes...

Sue Humphreys of Modern Languages
at Snowdon and Marie Gharghoury of
Madern Languages, Ste-Croix, spent one
sermester doing research on the project,
consulting with Vanier's Nursing Depart-
ments and other institutions, the Ordre
des infirmiers et des infirmiéres du Québec,
Mr. Claurte Gareau of L’Office de la langue
francaise, registered nurses and former
patients. They had to find the right ap-
proach and the right kinds of situations,
ones that nursing students would actually
face later on.

Virginia Cipriano played an influential
role in laying the ground work for this
video tape. As Nursing Co-ordinator at the
time when French became a requirement,
Virginia, along with Marie Gharghoury,
recognized the importance of determining
the language needs of nursing students.
Through interviews and tests, they were
able to evaluate all incoming nursing
students and determine how to meet
those needs.

When the project’s organizers first
asked the Ministry of Education for a
grant, they were turned down.

Getting it all together

Armed with an $8,000 grant from
Vanier, they then went in search of a pro-
fessional director. He is Jean-Paul Nicaise,

Cuontinued on page 11
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Twice Upon a Time

Children’s Literature
in the
College Curriculum

by Martin Hallett

The enjoyable thing about teaching
Children’s Literature at the college level is
that with many of one’s students, one
confronts the rather intriguing experience
of introducing young adults to the litera-
ture of childhood for the first time, Since
there is refatively little difficulty with the
language, (although the simplicity often
deceives the careless or inexperienced
reader}, the rea! challenge comes in en-
couraging the reader to find the mental
versatility both to take spontaneous plea-
sure in the story, and also be able 10
appreciate and explore il as a consciously
crafted work of art; in a sense, to discover
the child and the adult in himself, and
maybe thus to learn something about
those two-people-in-one.

TFhere's no denying that many students,
faced with the prospect of booking as
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quatities of the brush strokes. The person-
ality of a picture {this is true of some
images of "real’”” subjects too) is often de-
‘ermined by the manner in which the

~— artist makes contact with his canvas, Art

historians call this the “artist’s touch”.
With his touch {(when it is evident} the
artist in a sense puts himself in the picture.

Have a look at Lucio de Heusch's
mixed media work at the main Ste-Croix
entrance, Don Phillips and Geraldine
Davis® litho in the Administrative offices
and Paul Lussier's “Les Trous A Batle-if”
in the teachers’ lounge. In al! these pieces
the artist’s manner of applying pigment is
in fact part of the subject. And in each
case the touch - at turns obsessive, exube-
rant, and violent — is a major component
of the personality of the whole picture,

Of course this space does not permit
discussion of all the works of art in this
display, but while on your own, don't
miss the beautiful early etching in the
entrance by the celebrated B.C. artist
Toni Onley. And for an example of “magic
realism™ have a peek at the Christopher
Pratt inthe Campus Administrative offices,

The art we now have around us in the
sollege is “liva”. There is a vast difference
between reproductions and the rea! thing.
An original work of art has an unreplace-
able physical presence. Perhaps this show
is an indication that live art has got a toe-
hold in the college. Mike Averill, who sees
the exhibit as a preliminary step in an
effort at ""getting away from Vanier as an
antiseptic diploma factory”, is currently
formulating a constitution for a Vanier

Trust. If this is accepted by the Board of
Directors, the college will begin setting up
an archive of art and cultural artifacts.
Hopefully these things would be housed
in a permanent gallery at Vanier. /in the
Iast jssue of AVENUES, Michael Averil!
offered suggestions on how we can give
Vanier a special identity while forming
cultural links with the greater community.
The attempt to establish a Vanier Trust is
one concrete step towards achieving this

goal.
Editors

HMenry Lehmann teaches Art at Ste-
Croix Campus as well as a Humanities
course involving modern art and literature
at Snowdon. He has been teaching art for
eight years and was the art critic for the
Montreal Star for a number of years.

Marie Gharghoury

who has considerable experience in small-
budget films in Québec. He has also
worked with Jean-Guy Moreau on a TV
cormmercial for L' Assurance Maladie.

Since $8,000 is not quite up to Holly-
wood standards, they relied upon college
facilities, especially the Nursing depart-
ments, Inhalation therapy and Audio-
visual services, moving out to L"Hétel
Dieu Hospital in 3t. Jérome only for
certain interiors that could not be shot at
Vanier.

With an assist from the Nursing Dapart-
ment, Marcel Perez, Marie Gharghoury
and Sue Humphreys wrote the scripts
which were then doublechecked for
authenticity by Mrs, Daniéle Desjardins,
R.N., a department head at L.'"Hotel Dieu
at St.Jéréme who is alsa a nurse, a teacher
and former patient herself.

According to Marcel Perez, the group
first had to analyze each working situa-
tion to determine the linguistic structures
and grammar they needed to teach. They
came up with a set of objectives linked to
a number of “macro-situations”, such as
admitting the patient; within these were
micro-situations” — estehlishing contact,
verifying identity, helping him get settled,
informing him about hospita! facilities,
and taking vital data. Each situation has
two variations — the patient as an adult
antf the patient as 2 child. Cbviously, the
nurse’s role in gach case is different.

The shortest sequence, on assisting a
self-sufficient patient, is two minutes, ten
seconds in length. The longest one, a tape
that details the nurse's role in teaching
new mothers how to care for a newborn
infant, runs to thirteen minutes, Most are
a6 longer than four and a half minutes.

A Star is Born?

All the scenes are prasented with a light
touch and the “‘actors” do a marvelous

Sue Humphreys
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Mazrcel Perez

job. Jean-Pzu? Berl of Madern Languages,
Snowdon, is entirzly believzble as a “'dif-
ficult” patient Lnhappy with hospital
food, a disbztic wha hidzs away chocolate
bars and gripss in frustretion as his neigh-
bour digs inte a rich dassert. The nurse
has to expizin to him why his diet is so
importans. Grudgingly, ha reveals his hid-
den store. Compismenting this seguence
is a tape on & cooperative patient,

Marie-Frz~¢2 Bzuillon of Modern Lan-
guages, Siz-Croix, also wurns in 2 stellar
“performanc2’” in z leading role: she's the
nurse of the s=rize YWeszz her consoling a
disturbed 'rslztive znd attending to a
variety of spzcTal csszs, from emergencies
to obststrics. in 1he latier, she listens to
the heart-D2zt of zhe festus and infarms
the expecizn: mcther of her progress.

There’s 2 six-mu-ute szquence on inter-
acting with ziv2 victiim o an accident and
another on zdvisag 3 new mother on
breast-feedirg. Thz first part of the series
begins with brief segments on the patient’s
admission to 1he hospitzi and ends with
wwo on his r=izzs2 — one an adult and the
other, a chiid. Trz zacoad series focuses
on particuizr cases. such as obstetrics or
cardiac arrzst. In 3l nir2tzen tapes, the
nurse plays & camrrzl role.

The tapzs 212 oriy part of the package.
The group has aiwd prepared a range of
exercises 1o supps som2 of the visuals.
Some are maschin: exercises, written and
oral; some are des'gned 4o help students
fill out hospizl dreuments, whiie others
are grammaticzl 2x37Cises.

Instruciors also hzve 1he studants role-
play the vary szm2 situzzions they'll be
viewing.

Other collzzes nave baen invited to
view the tapes s~ the response has been
most favourzble,

All Jean-Pzu! Ez-H nezds now is & good
agent and na's o8 - s way.
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Appendix C
to Brief by Vanier College

to the Commission d'étude
sur la formaticn des adultes

An analysis of the effects on Vanier College
of the recently-anmounced changes in the
financing of Cegep adult education of
demographic changes, and of inflation-
induced reductions in government subsidies
generally is contained in the attached
article: ‘

' Robin Rugyg with Armold Dagenais, “Priorities
and Prices™, Awvenues, Montreal; Vanier College,
Decenber 16, 1980, 2.
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by Robin Rugg

with Arnold Dagenais

Priorities and Prices

“Vanier will bave to cut its budget by
$200,000”. That's my response to ques-
tions about the worsening financial news
from Quebec. Such a cut witl require some
fairly drastic adjustments by ail of us. We
will need a heightened sense of what is
important and unimportant, and we will
need to steel curselves for some hard-
" nosed  amputaiion of our least-vatued
priarities.

| see some very real difficulties in
handling the reductions. First, the infla-
tionary psychclogy endemic to North
America has a firm foothold among
Quebec educetional institutions and even
more so among the Cegeps. Secondly, in
view of the government’s changing priori-
ties in adult education, Vanier, more than
most Cegeps, has some major adjustments
10 make. Thirdly, most of us until recently
have been unawvare of the sericusness of
the province’s financial plight. Fourthly,
many of us do nat appreciate the financial
benefits of being a large Cegep. To pre-
serve this advantage we must recruit more
actively if we are to forestail the effects
of dwindling erroliments that lie on our
immmediate horizon,

The Cushions Disappear

Although most Canadians have had to
do some belt-tightening in their personal
lives, Quebec educators have been only
minimatly affected because our salaries
have almost kept pace with inflation.
Non-salary expenses in the colleges have
been less inflation-proof. Most Cegeps
have been megking global cuts to such
services as heating, maintenance, student
services, library, audio-visual and printing.
While other Cegeps screamed in pain, we
were able to cushion the effects through a
combination of factors. We had foreseen
the province's developing financial pro-
blems and bad zcted earlier than most to
establish a planned series of graduz’, less

6 Avenues

painful cuts that would rid us of a lot of
the fat accumulated in the early 70's, For
exampie, better control and monitoring
of budgets has been effective — if not
always popular — in imgroving our use of
financial resources; improved purchasing
policies and procedures have enabled us
to stretch our dallars, often just by asking
peopte why they wanted money.

Because these measures had only a
marginal effest on services that teachers
consider paramount, much of the cost-
cutting has for them been invisible. How-
ever, we are nearing the end of the “para-
pedagogical” areas from which fat can be
trimmed. Future cuts will inevitably hit
the meatier zcademic areas and will evince
more than a little pain.

Another cushion has been our size, As
cone of the largest Cegeps, we have been
able to take a systems approach that has
allowed us to effect significant economies
af scale. These economies have been con-
siderably aided by a very large continuing
education operation, It has permitted
many college services to operate at an
even 1arger volume with greater conse-
quent savings. Moreover, Conted’s very
early growth has meant that we have had
the advantages of these savings for a longer
period than most colleges. This comfort-
able cushion disappeared last manth with
the retroactive creation of provincial
priorities for adult education, pricrities
which, unfortunately, do not match the
ones we have been following. The finan-
cing of Conted has changed 10 the point
where we can no longer expect to benefit
from their contributions and surpluses.

Priorities Past and Present in Adult Education

In its new financing regulations for
adult education, the government has re-
dressed the advantage of economies of
scale which larger urban Centres for Con-
tinuing Education like Vanier have had
over the smaller and often rural colleges.
More importantly, it has released the
“four-course” constraint that limited
acctess t0 most tuition-free courses to
those adults energetic enough to attend
classes 12 hours per week. Adults may
now enroll free of charge in as few as 3
hours of classes per week — provided the
course is an approved one. {This is a mixed
blessing, as | will later show}. Thirdly, the
number of tuition-free courses that each
Cegep can provide to adults will now vary
according to the nature and number of
courses provided in the past Cegeps that
last year provided a higher proportion of
specialized vocational courses now receive

" larger budgets. This policy, which ensures

that cofleges henceforth favour specialized
vocational courses over other courses dig-

tates a major readjusiment on aur part
since we have had proportionately lower
enrolments in vocational courses, Vanier's
share of the province's tuition-free courses
is even more affected by the government’s
decision to give a lesser priority to
courses in English, French, humanities/
phitosophy, anthropology, sociclogy, geo-
logy, modern languages, religion, music,
cinema, and theatre.

Vanier and a dozen other Cegeps that
have had high enroliments in English,
French, ete., are receiving a smaller allo-
cation of the province's adult education
budget for this year than they had for last
year. Under the rules for these disciplines,
colleges can effectively count only one-
third of last year’s enrollments in English,
French, etc. when their share of the bud-
getary pie is calculated. '

Among the Cegep adult education ser-
vices, Vanier's Centre for Continuing Edu-
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cation has had the most highly developed
and popular second-language courses.
Four years ago, the restrictiveé nature of
the “four-course” regulation was turned
to advantage when the College responded
to a growing demand for intensive second
language courses. fntensive was translated
to mean 12 hours per week and thus free
of tuition charges. The 1200 students cur-
rently enrolled attest to the popularity of
these courses, Despite the expensive smali
class sizes that language courses require,
the large scale of Conted’s operation
enabled us to effect considerable savings.
However, under the new financial regula-
tions, these 1200 language students are
counted as equivalent to only 400 students
in vocational courses, The college’s share
of the system's funds for tuition-free
courses has been cut accordingly.

Fortunately, the Ministry of Education
has decided to soften the effects of this
rule — for this year — on the Cegeps most
affected. Vanier and others will receive an
additional temporary allocation.

One must be objective about this
because Vanier's picture is not represen-
tative of the Province as a whole. These
are the essential facts: the Gavernmnent is
attempting to respond 10 pressure from
employers and upions to provide more
vacational education; it has been under
pressure by everyone to arrive at a list of
priorities; and there is just no more money
available for adult education. It is not
hard to see the fogic of their policy when
additional funds are unavailable.

Paying the Grocery Bills with Long-term Loans

No additional funds available? “Psyched-
" with inflationary psychology, we find
. hard to believe that the news is wors-
ening. Recent government cut-backs are
not temporary; they are only the tip of
the iceberg. Those who think | am crying
"wolf” about worsening news need only
attune their gars to the media. For exam-
ple, one agency that provides credit ratings
to provinces is threatening to reduce
Quebec’s rating uniess we do a better job
of controlling our deficit-ridden budget.
In this year alone, Quebec has borrowed
$600 million in long-term debt to pay
~current expenses, a move that one eritic
has characterized as comparable to a
householder taking out a long-term bank
loan to pay off a grocery bill.

The record $2.3 bitlion deficit budget-
ed for fast Spring had by this Fall already
increased to $2.7 billjon. The total deficit
of Canada's five most deficit-ridden pro-
vinces in only $1.7 billion. Some feel our
deficit on this year’s budget could increase
to an unprecedented $1 billion.

The fact that Parizeau has instituted
draconian measures to cut cdrrent costs
‘rderscores the seriousness of the provin-
\_-2's plight. Lewis Harris of the Gazette
recently reported,

...Parizeau instituted one of the
maost severe spending crack-downs

in the Quebec civil services in recent
memaory.

The cut-backs had cabinet ministers
grumbling about cancelled trips and
a hiring freeze. Highly-placed civil

servants now travel by bus from
Quebec City to Montreal...

Qne cabinet aide was quoted as saying,

“Now soma civif servants are spend-
ing their own money to travel and
staying with friends overnight
because they know they wont be
reimbursed  for their expenses.

They're doing it because they want
want to see a program through.”

“Being told to tighten your belt is
one thing ' one cabinet minister
commented to an aide. “But this?”

As with any household, no province
can continue to run deficits without even-
tually having to pay the piper. As is the
case with the consumer who weants to
borrow periodically, provincial govern-
ments must maintain 3 certain - level of
financial responsibility and stability.
Otherwise they will not be in a position

to borrow money for essential undertak- -

ings. This brings me 1o Vanier's present
comfortable position and worsening news
on anothet front — our regular day-division
budget.

(
CONTINUING EDUCATION
3 ] $1.1 million (884)

BOOKSTORE $0.04 million

(2.9%)

REGULAR DAY-DIVISION

$0.11 million (9.15%)
\_ Figure 1: SQURCES OF COLLEGE SURPLUS TO JUNE 31, 1980. y

The Effects on Vanier

What does this mean to Vanier? As of
the end of the 1979/80 year, Vanier had
an estimated surplus of $1,2% million of
which, on an incremental basis, Continu-

ing Education contributed $1.1 million.

Continuing Education has been provid-
ing most of the college funds for equip-
ment igplacements, special capital projects,
and most research and development.
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Robin Rugg, The College’s Director of Admin-
istrative Services and Comptroller

A second series of cuts — in our regular
tday division budget — will hit us in 1981/
82, Non-salary expenses will not be pro-
tected from inflation: we will receive the
same amount of dollars as we received
this year for non-szlary expenses. The
only increase in funding will be to cover
_ cost-of-living increases in accordance with
the various collective agreeménts.

Before looking at some of the specific
questions that follow, | would like very
briefly to give you an averali picture of
the College budget, :

The total annual budget for regular
day-time services is approximately $20
million of which 317 mitlion is for salaries.
Of the remaining S3 million, one million
is for items such as rent, taxes, etc., and
is, therefore not under our control. We
cannot consider all of the other $2 million
entirely under our controf; while we could
lower the temperature of buildings, we
could not cut off the heat: we could have
fewer telephones, but we could not do
without them,

| estimate that wa have approximately
$1 million of truly discretionary expenses
of a non-salary nature which we can con-
trol, These are expenses to which we are
fully free to say yes or no, If we assume
a 10% infiation rate {or this $1 million in
expenses, we will have to cut $200,000
from the non-salary expenses that we do
control, -~

{n the current year 1980/81, the bud-

get is essentially balanced to make some
provisions for replacemeant of equipment,
The situation in Conted is such that we

& Avenuves
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can no longer expect them to contribute
to the averall funding of the college, but
they may well dig into these surpluses
themselves to get through this year.

What does all this mean? If we are to
consider that salary expenses are inviol-
abie, we do not have much rocom to move.
$200,000 of $1 million of discretionary
expenses is 20%. Most certainly we can
talk about lowering the temperature, doing
less cleaning, lowering the level of the
services, but how are we to go about it.

Frills First

Whife there are going to be some very
hard decisions to e made, | think it be-
hooves us all to look very carefully at the
lower priorities on which we spend our
money. When money is available, these
are very nice things to have ard, there is
na doubt shout it, it makes the life of
facuity, staff and students that much
more pleasant. However, | think it is a
question of priority: we must look to
some of these areas before looking at
classroom activities and related expenses.
One of the "frills’ which is very expensive
throughout the College is our desire to
have instantaneous service. Duringthe Fall
and Winter semesters, we have to staff
many facilities such as the Printshop and
Media Resources with the aim of giving

?&g ¢ Forv

a guick turnaround to services ordered.

" However, hetween semesters — and let’s

face it, that constitutes 40% of the year —
thase people are, relatively speaking,
under-employed, By better forward plan-
ning and a lowering of expectations for
immediacy on the part of faculty and
staff, the overall production fram these
centres could be maintained at a lower
and less costly level. This as an example
from an area that | am responsible for.
1 am sure there are others where a con-
siderable amount of maney can be saved.

New Avenues

At several points | have mentioned
that, as a large Cegep, we are fortunate in
being able to take advantage of economies
of scale. Although, as Fran Davis pointed
out in the last issue of AVENUES, being
large 15 a mixed blessing, it certainly allows
for a larger variety and better quality of
facilities and support services — not to
mention the wider choice of ¢ourses avail-
able to the student.

Unless more departments and programs
give attention to recruitment, we will
quickly become a much less endowed
college. After a decade of being the Mum-
ber T Cegep of chaoice for high schoo!
students, we have, | fear, been lulled by
our laurels, However, even Vanier is sub-
ject to demographic forces. The enroll-

i
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1980/81
RENT AND TAXES 5% SALARIES 85.0%
ALL OTHER EXPENSES 10%
X Figure 2: THE EFFECTS OF INFLATIO




—
n

CAPPES L ¢ ;’J&‘ge_ Yor ¢f

ment decline in the Seventies of elemen- Population of Province’s Young and Older

tary and secondary schoots will be a Cegep A
A dufts, 1976-1896
phenomenon in the Eighties. According Hits ?
(0 Arnold Dagenais, our Director of Plan-  poyuiation

ning and Development, the collegeswould  {in thousands) Projected

have felt a decline this year but for the ,

recession. Based on this year’s high schgol 2700 SRR
enroliments, he is projecting a 6 to 10% 2600 /

annual decline in applications to the 23500 25-49
“anglophone” coleges. This figure, he 2 400 years

feels will climb even higher with develop- 2300

ing shortages in the labour market, short-
ages that will likely syphon-off many 2200 /
students, 2100

2000

On a mare positive note, there ismuch 1 900
we can do to muster our resources ta fill | gpg
new needs. A declining Cegep-age popula- 1 700
tion is counter-balanced by gains in the 1 600

numbers of older adults, an increasing
proportion of whom are taking courses, 1500
New wventures like the Vanier College 1400
Seminar Centre will help both the com- 4 30p
mupnity and Vanier Coliege. Arnold 5 200
Dagenais informs me that low immigra-

tion rates among technologists — which 1100

we have highly developed human and
material resources.

Some initiatives have been taken to
evzluate and improve our recruitment of
students, Parents of high school students
have been surveyed and measures adopted
or proposed that should make us more
effactive in reaching parents and others
who influence the student’s choice of
college. The recent Open House, for the
tirst time held simuitaneously at both
campuses and supported by a promotion
budget, was reported to be maore success-
ful, despite a snowstorm. A new publica:
tion, ¥hy Vanier, aimed at both prospec-
tive student and parent, is being propased.
Planned for February 2 is a “career festi-
val”, Options for the 80 tor high school
students, parents, counsellors and em-
ployers of our graduates. All of those

projects and mare deserve our attention,

Compared 1o other Cegeps, we are in
very good shape. I'm sure that al! of us

the federal government feels will worsen— 000 |- \ 17-24 want to preserve that position. We can
have already forced some industries to 900 yesrs only do so, howaver, if we carefully assess
expand their own training programs. 800 the changing socio-economic forces at
200 work on Vanier, and redirect ourselves
. 600 " accordingly.
-\ Clearly, there is a need to closely ex- o
amine the training needs of young and 500
older adults in areas such as electrotech- 400
notogy and building systems engineering o -
where shortages are developing and where
: 1976 1981 1986 1991 1996
\
1981/82
RENT AND TAXES b%
o SALARIES 85.8%
ALL OTHER EXPENSES 9.2%
¥ ON NON-SALARY EXPENSES WHEN COLLEGE REVENUES FALL BEHIND. )
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- . Bppendix D
to Brief by Vanier College

to the Comuission d'étude
sur la formation des adultes

Copies of the two Fall 1980
amowncenents of Vanier College's
non—credit Commmity Focus
programs:

Centre for Continuing Education Commumnity
Focus, Vanier College, Fall 1980

Centre for Continuing Education, Focus
Plus 60, Vanier College, Fall 1980
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VANIER COLLEGE
Jor People
Just like You...

Vanier College Centre for Continuing Education is offering a series of courses in the Community
Focus program designed for the interest and personal enrichment of adults. These non-credit courses
will start the week of September 29th, 1980. Classes are held either at the Snowdon or Ste-Croix cam-

puses as indicated in this brochure.

Fall1980
333~3920




FOCUS ON YOUR PERSONAL DEVELOPMENT

Auto Mechanics ' $60.00

If you're tired of the high cost of auto repairs, this course can show you how to make many repairs yourself and save
money doing them. Also included is a general outline of car body care. Two working sessions in a garage are planned for
a Saturday and during a regular class.

Wednesday Ste-Croix
6:30 — 9:30 p.m. | 7 weeks
Oct. 1 — Nov. 12, 1980 _ Teacher: Max Canzer
~ Law & The Layman $60.00

This course is designed for the person who wishes an overview of how the law may influence his life. |t will consic_ler the
structure of the court system, consumer protection, landlord and tenant problems, business law, separation and divorce,
and current issues concerning criminal law.

Thursday ' Ste-Croix

7:00 — 8:00 p.m. : 10 weeks

Qct. 2 — Dec. 4, 1980 Teacher: David Cohen

Literacy $60.00

This course is intended for those individuals who have very limited reading skills, {poor decoding skills, lack of fluency
in oral reading, inability to: determine word meaning from context, find main ideas, make inferences and retain inform-
ation). Classes will focus on improving these aspects in reading by addressing the individual needs of the student.

Thursday Ste-Croix

7:00 —9:00 p.m, 10 weeks

Oct. 2 — Dec. 4, 1980 Teacher: T.B.A.

Literature of Quebec (En Frangais) $60.00

A choice of the works of contemporary writers who presant a view of Quebec today in their theatre, novels, and short
stories: Marcel Dubé, Michel Tremblay, Roch Carrier, Anne Hébert, Gabrielle Roy, Jacques Ferron, Marie-Claire Blais,
Yves Thériault, Comparative themes present in other literature will also be discussed. A knowledge of French is re-
quired to read the texts and follow seminar discussions that take place in either French or English. Students’ attention
will be drawn to on-going Quebec plays and films and to relevant artistic events.

Monday Ste-Croix
7:00 — 9:00 p.m, 10 weeks
Sept. 29 — Dec. 8, 1980 Teacher: Alma de Chantal Brazeau

{excluding Oct. 13, 1980}

Reading Efficiency $60.00

This course is designed for individuals who: are readers; are lacking those skills necessary to make them efficient readers;
are interested in improving and enhancing their reading ability; require a refresher course in reading.

Tuesday Ste-Croix

7:00 — 9:00 p.m. 10 weeks

Sept. 30 — Dec. 2, 1980 Teacher: Pearl Grubert

‘The Canadian Canstitution $60.00

A study and discussion of fundamental principles of constitutional law. In keeping with the current interest in and
commitment to constitutional change, this course will come to grips with the question of ‘what does Canada want, and
how best to achieve it?’ It is hoped that these discussions will culminate in a collective drafting of a ‘do-it-yourself con-
stitution’,

Wednesday Snowdaon

7:00 — 9:00 p.m. 10 weeks

Oct. 1 — Dec. 3, 1980 Teacher: Rebecca Butovsky

Writing For Publication $45.00

Aimed at discovering and utilizing the basic tools for writing: the ability to observe, arrangement of material, identifying

your audience, and shaping your material for a specific market. Students will be asked to write short coverage of the
news and to share it with the class.

Tuesday Snowdon
7:00 — 9:00 p.m. 8 weeks
Sept. 30 — Nov, 18, 1980 Teacher: Elsie Mitchell
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FOCUS ON HUMAN RELATIONS

Assertivenass Training $45.00

Basic concepts are axplained and followed by sessions on: anxiety reduction, social approach skills and social defense
skills.

Woednesday Ste-Croix

7:00 — 9:00 p.m. 8 weeks

Oct. 1 -- Nov. 19, 1980 Teacher: Esther Lefevre

Cardio Pulmonary Resuscitation $45.00

The causes of heart stoppage {cardiac arrest} are many. CPR is a method requiring no equipment, that can maintain cir-
culation and breathing at a level sufficient to sustain life. Through practice on adult and baby mannequins, students will
master advanced techniques of artificial respiration and external cardiac massage. Students will also learn the Heimlich
manoeuver for aiding the choking person. Legal aspects of the application of CPR will be discussed. Successful compls-
tion of practical and theoretical exams.is required for certification in CPR. The course is of interest to members of
families of cardiac patients, teachers, lifeguards, policemen, firemen and students of the health sciences. Students
should, but not necessarily, have recently completed a first aid course. Enroliment is limited to ten (10) students per
course. The course is given in association with the CPR Teaching Cantre,

Tuesday & Wednesday Ste-Croix
7:00 — 10:00 p.m. : : & weeks
Sept. 30 — Oct. 29, 1980 Teacher: Alastair Dempster

{to be repeated)

Human Sexuality ' $60.00

The course material will focus on various aspects of human sexuality including sexual value systems, sex roles and sex in
the aging. As well, the physiclogy of the sex act and other related areas such as the myth and misconceptions regarding
human sexuality will be discussed. Some material will be drawn from actual case studies.

Thursday Ste-Croix

7:00 —9:00 p.m. 10 weeks

Oct. 2 — Dec. 4, 1980 Teacher: Jerry Sidel

Pre-natal Education . $60.00 / couple

{Lamaze Childbirth Preparation Course)

Expectant couples will learn the processes involved in pregnancy, labour and delivery. Classes are designed to aid ex-
pectant parents in the adjustment and care of their newborn infant. The teaching method utilizes audio-visual present-
ations, lectures, discussion and pratice sessions.

Monday Ste-Croix
7:00 — 9:00 p.m. 9 weeks
Sept, 20 — Dec. 1, 1980 Teacher: Linda Hirschberg

{excluding Qct. 13, 19804

Roots & Visions: An Innner Exploration of Creative Energy $60.00

Many of us are so involved in the demands of our daily routines that we seidom take time to stop, become quiet and
experience ourselves. Through symbolic artwork, guided imagery, music and laughter, we will reconnect our roots, dis-
caver and affirm our inharent power in order to realize cur futurs visions.

Thursday Ste-Croix

7:00 — 10:00 p.m. 10 weeks

QOct. 2 — Dec._ 4, 1980 Teacher: Gissa Israel

Sign Language {Beginners) $60.00

A comprehensive course covering the basic sign language. This course is of particular help to teachers, relatives, or any-
one involved with the deaf.

Monday Sta-Croix
7:00 — 9:00 p.m. 10 weeks
Sept. 29 — Dec. 8 : Teacher: Joanna Stump

{excluding Oct. 13, 1980)



FOCUS ON LWVE ARTS

A Synthesis of tha Arts $60.00

This course is designed to give you a new perspective on the arts. You will deal with the ways in which artists have
combined various media throughout history. Topics will range from the use of music and costume in Greek drama to
the fog machine in the Pepsi pavillion at Expo ‘70. Lectures will combine discussion with slides and tapes and the spec-
ific tastes and interests of the student will also be considered.

Tuesday Ste-Croix

7:00 — 9:00 p.m, 10 weeks

Sept. 30 ~ Dec. 2, 1980 ‘ Teacher: Ted Dawson

Introduction to Drawing and Painting ' $60.00

This course can be equally useful to the beginner or more experienced student. Through the madium of drawing and
painting, general artistic concepts such as colour, form and cornposition are examinad to give the student an awareness
of the component parts of a visual statement. Current and historical examples of artwork will be discussed to aid in the
explanation of concepts. The student will also have an opportunity to try various art materials.

Monday Snowdon
7:00 — 9:00 p.m, : 10 weeks
Sept. 29 — Dec. 8, 1980 Teacher: Deirdre McCay

{excluding Oct. 13, 1980}

Music Appreciation $60.00

This course will cover styles, form, and instruments of various musical periods up to and including contemporary ex-
perimental methods. The sessions will be a general survey of the tools of music {melody, rhythm, important comp-
ositions, notation). The purpose is to equip the class participants with a general musical perspective and thus prepare
them for satisfying class participation.

Tuesday Snowdon

7:00 — 9:00 p.m. 10 weeks

Sept.30 — Dec. 2, 1980 Teacher: Lily Small

Photography Without a Darkroom $60.00

Basic photography for those without darkrooms or wha do not want to get involved in tham right now. Our work will
be in colour slides and instant {Polaroid) prints. You will learn how to choose the camera best suited to your own
interests, and how to use the camera you may already own to its full potential. In workshops - both in class and at
home - you’ll study basic theory and techniques while learning how 1o get better portraits, nature or travel shots, close-
ups, abstracts, even snapshots! The classes will be geared to your individual interests and capabilities. Students will be
expected to provide their own camera and film,

Thursday Snowdon
7:00 — 9:00 p.m. 10 weeks
QOct. 2 — Dec. 4, 1980 Teacher: John Geeza

]




FOCUS ON YOUR BODY

Jazz Ballet 1 $60.00
Techniques include: Barre warm-up, isolation exercises, floor work, understanding rhythm and timing and introduction
to chareography.

Tuesday & Thursday Snowdon

6:00 — 7:00 p.m. 10 weeks

Sept. 30 — Dec. 4, 1980 Teacher: Polly Horvath

Tuesday & Thursday Sports Complex {Ste-Croix)

7:30 —8:30 p.m. 10 weeks

Sept. 30 — Dec. 4, 1980

Jazz Ballet Il

Teacher: Susan Elias

$60.00

For students with prior jazz and/or ballet techniques. Traditional barre, isolation and floor work, with more advanced

choreography and sequence patterns.

Monday & Wednesday
6:00 — 7:00 p.m.

Sept. 29 — Dec. 8, 1980
{exciuding Oct. 13, 1980)

Rhythmic Movament

Snowdon
10 weeks
Teacher: Polly Horvath

$45.00

Fitness the fun way with simple jazz and ballet warm-up exercise done to the disco beat. It is organized to be the most
beneficial to those between 30 and 55 years of age; however, all are welcorne.

Monday & Wednesday
7:00 — 8:00 p.m,

Sept. 29 — Nov. 24, 1980
{excluding Oct. 13, 1980}

Transforming Stress Into New Vitality

Sports Complex (Ste-Croix)
B weeks
Teacher: Bonnie Brass

$60.00

Through the analysis of the sources and nature of stress, the use of yogic breathing, postures and relaxation techniques,
and introspection, the student acquires the tools to deal with stress and to bring a new vitality into his/her life.

Thursday
7:00 — 9:00 p.m.
Oct. 2 — Dec. 4, 1980

Ste-Croix
10 weeks
Teacher: Miriam Sklar
{Focus For Warmen) over......

HOW TO REGISTER:

In Person:

Ste-Croix Campus:
September 15, 16, 17, 22 and 23, 1980

10:00 a.m. — 12:00 p.m. and 1:00 p.m. — 4:00 p.m.

Building H
Registrar’s Qffice.

September 15, 16, 17, 18, 22 and 23, 1980
4:00 p.m. — 2:00 p.m.

Room E116

815 Ste-Croix

Snowdon Campus:

September 15, 16, 17, 18, 22 and 23, 1980
4:00 p.m, — 8:00 p.m,

Room 111

Mail-in:
Complete the Registration form at the back of this brochure
and mail to:

Vanier College

Conted Records Office
821 Ste-Croix Bivd.
St. Laurent, Quebec
H4L 3X9

DEADLINE FOR MALL-IN
REGISTRATION 1S
SEPTEMBER 22, 1980.

CANCELLATION / WITHDRAWAL FROM COURSES

Vanier College reserves the right to cancel any course due to insufficient registration. |f a program is cancelled, you
have the option of transferring to another course or you may receive a full refund of alf fees paid. Registrants will be
notified automatically of any cancellations which affect them.

Students wishing to withdraw from a course must do so in writing. Refunds will be granted as follows:

—Before the first scheduled meeting of classes . . . . .. . . .. i it e e e e 100%
— Before the second scheduled meeting of classes . . . . .. i ittt i e e e 75%
— After the second scheduled meetingofelasses . . . . .. ... ... . .. . i i i e no refund

FOR INFORMATION ABOUT REGISTRATION AND/OR WITHDRAWALS CALL THE CONTED RECORDS
OFFICE AT 333-3802
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FOCUS ON WOMEN

Finencial Managemant for Women ' $60.00 !

The objective of this course is to heighten women's awareness of their capability and competence in financial matters.
Each session is designed to increase the participant’s confidence and knowledge. it is shown that dealing effectively
with finances is a matter of self-understanding. Dealing with money involves emotions, it invelves decisions, and it in-
volves technigues. Nobody ever becomes proficient without practice,

Tuesday Ste-Croix !
7:00 —9:00 p.m. © 10 weeks

Sspt. 30 — Dec. 2, 1980 . Teacher: Amanda Goodwin

Reentry for Women $60.00

This learning skills course is oriented towards women who have been absent from the work force or who wish to return
to school after an extended absence. Apart from strengthening academic skills this course will concentrate strongly on
personal and interpersonal factors. Co S
The development of reading, writing and study skills will be closely tied to this personal aspect, For example, we will
use personal material that students bring to class as subject matter for writing and discussion. We will select texts to
develop reading and study skills which address themselves to the students’ current concerns. tn this way they will
acquire basic skills in an immediately relevant context and will be able to use them in subsequent academic or work sit-

uations.

Wednesday . Ste-Croix

7:00 — 9:00 p.m. 10 weeks '
Oct. 1 — Dec. 3, 1980 Teacher: Tzippy Schecter

Woman and Law $60.00

Knowledge is power. Understanding the law and its procedure offers wornen the opportunity to move their traditional
roles into ‘the corridors of power’. |n this course we will study and discuss the relationship between the law and the
political process. Only by increased involvement in both will women achieve ‘equality before the law.’

Monday Snowdon
7:00 - 9:00 p.m, : 10 weeks ;
Sept. 29 — Dec. 8, 1980 Teacher: Rebecca Butovsky ~

(excluding Oct. 13, 1980}

—— e o e AR A TR M e e e R M e R W e W e T MR e A L e e T S S R e L M SR e S S e bh LS M M R ek b e —

ALL COURSES WILL BE GIVEN IN ENGLISH UNLESS OTHERWISE SPECIFIED.
REGISTRATION FORM

To be received at Vanier no
later than September 22, 1980.

SUMBME . ..o e veee et e e iieen e Firstname . ............ . Dateofbirth. ..............

NUET & STTEEL . . . . . ot o ve et GHY + e e

Telephone bUsiness . . . ............. Telephone home . . ... ........... Postalcode . .. .............

Do e L ] ~
Total amount

3 Cost ..t (TTTTTITT T !

Visa OR Mastercharge Number | I

{ have read and understood the College Refund Policy Attach cheque or money order and mail to ~/
VANIER COLLEGE
CONTED RECORDS OFFICE,

Signature of applicant 821 Se-Croix Blvd., St-Laurent, Gue, H4L 3X9 - ! J
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Snowdon Campus, 5160 Decarie Blvd.

These non-credit courses are given in
English during the daytime at the
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Number S strest. .. ....cvovsrvtnnvaresnasnrnasans Oy . it i e i i i re s tnissensssnrrans
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Courss Tithe _ [_

b ) T s Cost .. seasrasanas Totsl Amount

......

------

......

4 R T PO Coft ..ovveronnans DHDHEHH_HD

) g everanees Cost ...coonunvrnn Chargex OR Mastercharge Number

VANIER COLLEGE
CONTED RECORDS OFFICE,

Attach cheque or money order and maif to

-------------------------------------------- sd m' cnqﬂml n_(ﬂ.. mn..r.._gﬂc DC’ —.:_l “Xﬂ

. Signature of spplicant
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CREATIVEY _\'lNG $26.00

This class will examine self expression through the
written word, Essays, short stories and poetry will be

introduced through readings and the appreciation of

contempaorary samples. Students will be encouraged
to develop their own distinctive styles,

Tuesday
Time: TBA
Sept. 30 — Nov. 18

Snowdon
8 weeks
Teacher: Linda Lipsky

ART $25.00

Drawing and painting with various materials such as
charcoal, pen, chalk, and watercolours, Somae sessions
will explore sketching, coliage, landscape and modell-
ing. Emphasis will be placed on the intsrests and needs
of the class,

Thursday Snowdon
Time: TBA 8 weeks
Oct. 2 - Nov, 20 Teacher: Judy Rosen
THE ART OF THE 20TH CENTURY $25.00

A-survey of twentieth century painting and sculpture.
This coursas will deal with artistic movement such as
symbolism, social reslism, pop art and other trends.
The course will include slide - illustrated lecturas as
well as visits to several Montreal galleries.

Tueaday Snowdon
Time: TBA B weeks
Sept. 30 - Nov. 18 Teacher: Ursula senberg

Finkelstein
CONTEMPORARY LITERATURE $25.00

The ciass will compare and discuss works such as

Garden in the Wind by Gabrielle Roy, Doris Lessing's

Winter in July, John Steinbeck's Cannery Row,
Somerset Maugham's The Rain, and Intimacy by Jean
Paul Sartre. The students will actively participate in
class discussion and research as the course unfolds.

Thursdsy Snowdon
Time: TBA B weeks
Oct. 2 - Nov. 20 Teacher: Susan Stein
CURRENT AFFAIRS $25.00

An in-depth look at current trends and important
issues in today’s world, Topics will include contem-
porary, curreny, public and political events and
developments in Canada and the World. The course
will respond to the changing world situations.

Wednesday Snowdon
Time: TBA 8 weeks
QOct. 1 - Nov, 19 Teacher: Hershey Dwoskin

FRENCH CONVERSA" "N 1 $25.00

This coursa is designed to enable the students who are
basic beginners to learn to get along in French in
everyday situations: to respond to basic questions, as
well as to ask them, The content of the course will be
determined by the needs of the students; however,
emphasis will be placed on conversational French
with a view 1o improving the student’'s ability to
communicate.

Wednesday Snowdon
Time: TBA 8 weeks
Oct. 1 - Nov. 19 Teascher: Suzanne Marcotte
FRENCH CONVERSATION 11 $25.00

This course is designed to enshie the students to com-
municate in French and therefore conversation will
be stressed. in thit level, students will have some
knowledgs of basic expressions and structures snd so
will be able to deal with mare extensive conversations
as well as a variable amount of written French, This
course will be sdapted to the cless’ language needs
and level.

Wednesday Snowdon
Time: TBA B weeks
Oct. 1-Nov. 19 Teacher: Suzanne Marcotte
PUT ON A NEW FACE $25.00

Put on s New Face wiil not only show you the hows
and whys of makeup, but will also encourege you to
participate in discussions directly relating to women,
Good looks are more than skin deep - and it is the
sim of thiz course to deal with the exterior and relate
it to the inner self. For those who like natural cos-
metics, recipes for cresms and lotions will be supp-
lied which will certainly help those on a strict budget.

Monday Snowdon
Time: TBA B weeks
Sept. 29 - Nov. 24 Teacher: Sylvina Summerfield
{exchuding Oct. 13}

YOGA $25.00

Becomes aware of your physical and mental capabilities
by using the basic Yoga positions. This is achieved by
learning the philosophy of Yoga, breathing techniques,
relaxation techniques, warm-up exercises and basic
positions, (asanas)

Monday Snowdon
Time: TBA 10 weeks
Sept. 29 — Dec. 8 Teacher: Hazel Wasserman

{exciuding Oct. 13)
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AETIREMENT PLANNING . $£28.00

This course involves people in the actual process of
planning for retirement. The ten sessions help part-
icipants discover for themseives why they thould be

- ooncerned with saving and investing for retirement

during a time of high infistion. The course focuses
on the point that there are only two sources of in-
come, and that in retirement we may well be de-
pending on a single primary course of financial ease.

Thursday Snowdon
Time: TBA 8 weeks
Oct. 2 - Nov. 20 Teacher: Amanda Goodwin

"

REGISTRATION INFORMATION

Send in compieted Registration Form now or register
in person:

Wednesday, September 17, 1980, from 10:00 a.m. to

4:00 p.m. at the Snowdon campus.
Other registration: 4

" AtSnowdon - 5160 Decarie Bivd., Room 111 .
Monday - Thursday, 5:00 p.m, to -

8:00 p.m.

At Ste-Croix — Conted Records Office
Bldg. 'H’, Ground Floor,
821 Ste-Croix Blvd,
$t. Laurent, Quebec

. Monday — Friday, 10:00 am. to

12:00 noon and 1:00 p.m. to 4:00
p.m,

Monday - Friday, 4:00 p.m. t0 9:00
p.m,

Raom E115, 815 Ste-Croix Bivd.

Vanier College reserves the right to cancel a course
due to insufficient registration. if a program is can-
celled, you have the option of transferring to another
course of you may receive & full refund of all fees
paid. Registrants will be notified automatically of
any cancellations which will affect them.

Students wishing to withdraw from a course must do
so in writing. Note that no refunds wili be made for
withdrawls after the first class.
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to the Commission d'étude
sur la formation des adultes

Attached is a bibliography on
Experiential Leaming prepared
by Morris Keeton, President of
- the Council for the Advancement
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a course at Harvard's 1979
Institute on The Management of
Lifelong learning.
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to Brief by Vanier College to the Commission
d'étude sur la formation des adultes

EXPERIENTIAL LEARNING

Costs .

| Kelley, R. L., MacTaggart, T. J., & Spencer, R. A. Analyzing costs in the
assessment of prior learning (CAEL Institutional Report from Webster
College). Princeton, N.J.: CAEL, Educational Testing Service, 1976.

Describes the preparation for and the results of a cost analysis

- of the assessment of prior learning in two programs. 1t concludes
that total assessment costs are significantly less than costs for
conventional classroom instruction, that unit costs diminish as the
volume of assessment increases, and that the evaluation of the rela-
tive benefits of assessment programs should be made within the con-
text of long-vang institutional objectives.

Weathershy, G., & Henault, A. J., Jr. Cost-effectiveness of programs. In
- M. T. Keeton & Associates, Experiential learning: Rationale, charter-
istics, and assessment. San Francisco: Jossey-Bass, 1976,

Experiential Learning Rationale’

Cross, K. P. The integration of learning and earning: Cooperative educa-
. tion and nontraditional study (ERIC/Higher Education Research Report
No. 4). Mashington, D.C.: American Assgciation for Higher Education,
1973. : -

Views cooperative education and nontraditional study as an attempt to
end the self-imposed isolation of higher education. Cooperative educa-
tion brings students out of the c¢lassroom setting into the world of
work. HNontraditional study introduces formal learning experiences

into the lives of formerly full-time workers. Sees these trends as a
response to pressures to integrate education inte the life needs of
learners as well as to allow greater educational opportunity for a
Yarger number of potential students. o

Goldstein, M. B. Federal policies toward experiential education. Unpub-
1ished manuscript, 1977. (Available for 3! postpaid from the Post-
secondary Education Convening Authority of the Institute for Educational
Leaderihip, 1001 Connecticut Avenue, N.W., Suite 310, Washington, D, C.
20036.

Provides an historical overview of federal legislation in the general
area of education and points out the discrepancy between legislation
and policy. Cooperative Education under the Higher Education Act,
Career Education, Lifelong Learning Act, and VA regulations are ex-
plained as examples of the relationship between legislaticn and federa]
policy concerning experiential learning., The author concludes that
there is little federal understanding of the concept of exper1ent1a1
learning and especially the connection between work and learning. He
dismisses Tobbying and new legislation as strategies for changing the -
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Appendix B - Pag2 2 of 10 .
Boldstein, M. B. {continued)
i\_/ federal climate and advocates marketing programs for increasing | o
i student volume and visibility so that experiential education can (

receive a larger share of limited federal support.

Heermann, B. €. Experiential learning in the community college (Topical
Paper No. 63). Los Angeles: ERIC Clearinghouse for Junior Colleges,
University of California, 1977. (ERIC Document Reproduction Service
no. ED140909. EDRS price MF-$0.83 HC-$4.67 plus postage.)

" This monograph argues the need for incorporating experiential learning
of many types into two-year college education. Several examples are
used to illustrate the essential components of sponsdred experiential
programs and a detailed discussion on recognition, assessment, and
crediting nonsponsored experiential learning is given. Specific re-
quirements for a successful sponsored learning program include but
are not limited to careful planning, systems design, energy, enthusiasm,

- and the knowledge, skills, attitudes, and support of faculty, ¢ ounselors,

. administrators, and other partchpants The College Without Walls
at Sinclair Commun1ty College {Ohio) is described to illustrate the

- operation of a comprehensive experiential learning program. Exper1en-
tial learning assessment forms are appended and a b1b11ograph/ is in-

c¢luded,

-~ Keeton, M. T. & Associates. Experiential learning: Rationale, character-
: EL_/ ' istics, and assessments. San Francisco: Jossey-Bass, 1976.

Contains important papers commissioned by the CAEL project dur1ng its (-
first year to address the conceptual foundations and the practice of
experiential learning and its assessment. As 2 group, these papers
give more divect attention to the rationale of experiential learning
than any other current source. The forward by Virginia Smith notas
the factors which have facilitated the increase of credit for exper-
iential learning and the probTems that this movenent have engendered
The first section of the book gives special attention to the history
of experiential learning, its underlying pedagogical philosophy, and
its relationship to the credentialing process. The section on
characteristics contains several chapters on the nature and cbjectives
of experiential learning and how they differ in different types of
educational programs and learning contexts. The last section, on
assessment, gives an overview of assessment procedures and outlines a
number of critical issues and basic requirements for sound assessment.

Keeton, M. T., & Tate, P. J. Learning by experience--What, why, how,
San Francisco: Jossey-Bass, 1978.

Defines experiential learning and examines what kinds of experiential

activities are now being implemented, explains why experiential

learning needs to be seen as an integral and essential part of the

learning process. The book also describes how experiential educators
P at different 1nst1tut1ons are improving thelr programs and resolv1ng
AN pressing probTems |
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~ lLewchuk, R. C. (Ed.} National register of internships and experiential
education. Washington, D. C.: Acropolis Books, 19/7.

U A guide to off-campus study programs, this book summarizes the present
state of development of academic and professional internships, ex-
periential education, and off-campus study in the U. S. A directory of
institutions providing off-campus study is included as well as an '
annotated bibliography.

Sexton, R. F:, & Ungerer, R. A. Rationales for experiential education
(ERIC/Higher Education Research Report No. 3). wWashington, U. C.:
American Association for Higher Education, 1975.

Defines experiential education as learning activities outside normal

classroom, "... objectives which are planned and articulated prior to

undertaking the experiences, involving activity that is meaningful

and real and on the same level as that of other nonstudents in the

same nonclassroom environment, and in which the learner has the assist-
: . - ance of another person (most often a faculty advisor) in expanding the
R learning as much as possible that takes place in nonclassroom settings.”
‘ "~ (p. 1). Three major sections cover concepts of experiential education

- relating to the learning gained by the individuals, new dimensions in
world of work, and the roje of the individual as citizen, :

Torbert, W. R. Learning from experience toward consciousness., HNew York:
CoTumbia University Press, 1972.

( : The author proposes that there are four different and related levels
N of human experience: the world outside, one's own behavior, one’s
internal cognitive-emotional-sensory structure, and conscicusness.
Categories for interpreting the verbal behaviors conducive to exper-
iential learning are prasented. A quantitative behavior-scoring
procedure is outlined for determining inner processes as reflected in
verbal behavior. . _ _

Willingham, W. W. Principles of good practice in assessing experiential
learriing. Princeton, N. J.: CAEL, Educational Testing Service, 1977.

Provides a single-source overview of important principles of good
assessment practice as represented in the 26 CAEL reports current in

- 1977. Presents Procedural guidelines in outline form with reference to
fuller discussion in other CAEL Publications.

Willingham, W. W., & Associates. The CAEL validation report. Princeton,
N.J.: CAEL, Educational Testing Service, 19/6.

A major CAEL publication that reports extensive findings from a series
of 19 field studies involving more than 1,000 faculty and students in
24 institutions throughout the country. Evaluates assessment practices
and examines a number of assumptions underlying the assessment of ex-
_ : periential learning. The primary research reference available that
R ' speaks to strengths and weaknesses in assessing experiential learning
N and how to improve institutional quality assurance. Includes three

; : i1lustrative institutional studies of the reliability of expert judg-
ment.

W
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Knowles, M. S. The modern practice of adult education: Andragogy versus
pedagogy. New York: Association Press, 1970. - -

A classic, comprehensive guide to the theory and practice of learner-
centered adult education focusing on the differences between adult
learners and traditional, youthful college students. Details princi-
ples and practices for defining purposes, planning and implementing
programs, and evaluating outcomes. Includes numerous examples of
materials developed at a variety of institutions.

Nonsponsored Experiential Learning

Breen, P., Donlon, 7. F., & Whitaker, U. learning and assessing interoersonal
competence--A CAEL student guide. Princeton, MN.J.: CAEL, Educational
Testing Service, 1977. S _

A student guide and a companion volume to the handbook on teaching and
assessing interpersonal competence., [t is based on the same theoretical
framework and contains some identical sections. The special contribu-
tions of the student guide are chapters on planning for experiential
learning and preparing for assessment. Detailed suggestions are offered
for preparing a 1ife goals autobiography, articulating personal goals

to interpersonal development, and selecting an experiential learning site,

Ekstrom, R. B., Harris, A. M., & Lockheed, M. E. How to get college credit
for what you have learned as a homemaker and volunteer. Princeton,
N, J.: FEducaticnal Testing Service, 19//.

A useful guide for women who are thinking about entering or returning to
college after spending several years as housewives and/or as volunteers
in their communities. Section I contains descriptive information, and
Section 11 is a workbook for the reader to use in evaluating her oun
experiences and in seeking to cbtain college credit for them. Four
appendices contain useful information such as a series of “I can”
competency lists in different voluntear and homemaker fields.

Forrest, A. Assessing prior learning--A CAEL studenf quide. Princeten, N.J.:
CAEL, Educational Testing Service, [97/. _

A general handbook to assist adults in maximizing the value of their

prior learning in relation to educational goals and successfuliy obtain-
ing appropriate credit. The reader is led step-by-step thrcugh the
process of identifying learning outcomes, relating them to aducational .
goals, documenting experience, measuring learning cutcom2s, and requesting
credit or recognition. : :

Kelley, R. L., MacTaggart, T. J., & Spencer, R. A. Analyzing costs in the
assessment of prior learning. CAEL, Educational Testing Service, 1976.

Describes the preparation for and the results of a cost analysis of the
assessment of prior learning in two programs. It concludes that total
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Kelley, R. L. {continued)

(\_/ . assessment costs are significantiy less than costs for conventional clasgs~
' ' room instruction, that unit costs diminish as the volume of assessment
increases, and that the evaluation of the relative benefits of assessment
programs should be made within the context of long-range institutjonal
objectives. \ : : - o

Knapp, J. Assessing prior learning--A CAEL handbook. Princeton, N.J.: CAEL,
Educational Testing Service, 1§7/. - ' :

Presents a model for portfolio assessment that incorporates eight stages:
(1) facilitating the construction and assessment of a portfolio; (2)
identifying significant prior experiences; (3) expressing the learning
outcomes of prior experiences; (4) articulating prior outcomes to educa-
tional goals; (5) documenting the learning experience; (6) measuring the
extent and Tevel of prior learning outcomes; (7) judging the learning
outcomes; and (8) evaluating prior learning outcomes for awarding credits
or recognition. At each stage alternative practical procedures are
suggested. - : .

Knapp, J,. & Sharon, A. A compendiuh of assessment techniques. Princeton, N.J.:
CAEL, Educational Testing Service, [975.

Describes a wide variety of assessment techniques that might be appropriate
_ to different types of experiential learning. Includes sections on per-
(’ formance tests, simulations, interviews, ratings, product assessment, etc.
N— Provides brief illustrations of different applicaiions, and cites a number
of references that provide more detailed information concerning each
assessment method. R ' '

Meyer, P. Awarding college credit for non-college learning: A guide tc current
practices. San Francisco: Jossey-Bass, 1975.

Focuses on a faculty-based model of the assessment and crediting eof prior
learning on the undergraduate level. Data on current practices wero
gathered through interviews with administrators, faculty, and students

and through examination of written materials from institutions that credit
or recognize experiential learning. Also suggests guidelines for insti-
tutions and recommends actions to be carried cut at the national and
regional levels,

Trivett, D. A. Academic credit for prior off-tampus Tearnﬁng. (ERIC/Higher
Education Research Report No. 2). Washington, 0. C.: American Association
for Higher Education, 1975.

Reviews formal and unpublished Titerature as well as programs relating to
the recognition of experiential learning. The author shares CAEL's view
of the distinction between prior and sponsored Jearning and this paper
focuses on the former. Begins with a discussion of the rationale for
crediting prior off-campus learning and the issues that surround it.
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Trivett, D. A. (continued)

College-level examination programs such as CLEP, academic credit through
noncollegiate organizations such as CASE and DANTES, external degree
programs, and the assessment of the learning outcomes of 1ife and work
experience are described. Several pages are devoted to the CAEL aroject
and its publications.

Research and Evaluation-

Hodgkinson, H. L., Hurst, J., & Levine, H. Improving and assassinc perform-
ance: Evaluation in higher education. Berkeley, California: Center
for Research and Development in Higher Education, 1975.

Sponsored Experiential Learning

-

Chickering, A. Experience and learning: An introduction to experiential
learning. Cnange Magazine Press, Tu/7.

. An overview of experiential learning which offers definitions and
includes six examples of experiential learning covering course reiated
components and full-time off-campus placements. Discusses problems
related to purpose, substance, quality, institutional support, and
resistance. Additional sections deal with the potentials for students,
educational effectiveness, faculty and institutions, cost, and policy
implications.

Council on Social Work Education. The dynamics of field instruction: learn-

ing through doing. New York: Author, 1975. (Available for 33,53 Trom
Council on Social Work Education, 345 E. 46th St., Mew York, lew York
10017. ERIC Document Reproduction Service no. ED 121223. EDRS price
50.83 plus postage. HC not available from EDRS.}

These eleven papers cover experiences in a variety of graduate and

undergraduate social work field settings. They 2xamine in detzil students

in a rural setting, students in a field research project, students in

a generic field instruction program, students in a communitg-based practi-
cum, and students in a psychiatric setting. One paper details the develop-

ment of a field instruction model for social administration and another
examines a student-designed practicum. The role strain of both agency-
based and school-based field instructors is also discussed.

Duley, J. (Ed.) Implementing field experience education (New Directions
in Higher Education No.6). San Francisco: Jossey-Bass, 1974.

A collection of papers originally developed for the 1873 Society for
Field Experience Education Conference. Three are devoted to the rols
of the students, the faculty supervisor, and the agency supervisor.
Other papers are concerned with various aspects of designing and organ-
jzing programs or the special character of experiential education in
different settings (e.g., a community college, a statewide progrem, 2
~ state university). There is alse a useful chapter on evaluating student
- Tearning in experimental education. o -
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Duley, J., & Gordon, S. College-sponscred experiential learning--A CAEL hand-
book. Princeton, N.J.: CAEL, Educational Testing Service. 1977,

Designed for faculty as well as other professionals concerned with de-
veloping effective programs of off-campus experiential learning and
assessing the outcomes of those programs. Provides theoretical back-
ground for nonsponsored off-campus programs and discusses pragmatic
problems of defining educational objectives, developing placements, and
preparing students for effective learning experiences, monitoring exper-
iential learning as it proceeds, and integrating the learning follcwing
the off-campus experience. Articulated with the CAEL student guide,
College-Sponsored Experiential Learning by Nesbitt.

Ford, A. S. Ed.} Directions for expérimental education in higher education:
A conference for academic administrators. Proceedings of a Conference
for Academic Administrators, Bersa College, Berea, Kentucky, MNovember,
1975. (ERIC Document Reproduction Service no. ED 125496. EDRS price

- MF-$0.83 HC-$3.50 plus postage.)

A wide variety of experiential programs that may be used to expand
educational experiences is presented. These include service learning

~internships, cooperative education, volunteer programs, field-based,
independent study, practice, work-study, and University Year for Action.
The participants represented in these proceedings ocutline the instruc-
tional characteristics of experiential learning; the rationales for com-
bining work and learning; faculty involvement in experiential sducation;
budgetary conseguences of such programs, future directicns for experien-
tial programs; and some exemplary programs already in action.

Godfrey, R. A review of research and evaiuation literature on Outward Bound
and related educational programs. Paper presented at the Conferenca on
Experiential tducation, £stes Park, Colorado, October 1974, {Available
for $1 from Colorado Cutward Bound School, 945 Pennsylvania Street,
Denver, Colorado £0203. ERIC Document Reproduction Service nc.
ED141039. EDRS price MF-$0.83 plus postage. Parts may be marginally
legible due to small print of the original document. HC not available
from EDRS.)

A rapid scanning of the state of the art of research and evaluation of
Qutward Bound and related educaticnal programs. Initial comments out-
line criteria for assessing internal and external validity of studies.
Distinctions are made between research, evaluation, measurement, judg-
meiit, and public relations. Summary of 29 works is presented in five
categories: 1) studies of Outward Bound programs, 2) studies of re-

Jated educational programs, 3) studies of programs for urban youth and
delinquents, 4) non-empirical studies, and 5) recent work.

Graham, R. Youth and experiential learning. Chapter IX in Youth: The
seventy-fourth yearbook of the National Society for the Study of
tEducation. Chicago: University of Chicago Press, 19/5.
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Graham, R. {continued)

Evaluates "action learning” as promising but generally unsubstan-

tiated in its effects. Purported efforts to match student character-
istics to the learning situation have not systematically occurrad or
been effective when they have been attempted. The author argues for

the "cognitive-developmental approach to education which defines the

aim of education as the stimulation of the next step of development
rather than as the transmission of information or indoctrination to
fixed social values." The author provides an example of action~learning
assignments which could be related to the social role-taking and moral
judgment stages proposed by Selman and Kohlberg respectively.

Hoyt, K. 8. Career education and work experience education: Can we join
together? Speech presented to the Western Association cf Cooperative
and Work Experience Educators, Las Vegas, Nevada, February 1976,
(ERIC Document Reproduction Service no. ED130043. EDRS price #4F-50.83
HC-$1.67 plus postage.)

- Career education and work experience education are discussad in terms
of the common goal of education and preparaticn for work, and three
basic common values: 1) The importance of work both to 1nd1v1dua]s
in society and to society itself; 2) the need for and potential of
experiential learning; and 3) the need to involve the formal educa-
tion system and the business-labor-industry-professicnal community in
a collaborative relationship in ways that will expand student learn-
ing opportunities. Basic career education concepts are compared with
work experience concepts. The concept of work, as a humanizing term,
is discussed, along with implications for change in the role and
functicn of work experience educators. One point noted is that the
career education concept considers work experience, in addition to that
found in classrooms per se, to be an important opportunity to be mads
available to all students.

Lynton, E. A. Acceptebility of field experience in traditional institutions.
New Directions for Higher Education, 1974, 2(2), 95-102.

Discusses issuas related to the acceptability of off-campus experien-
tial learning--cost, academic respectability, prior learning--and
makes practical suggestions for dealing with them. The challenge to
traditional institutions, Lynten feels, is to transform separate ex-
periences into constructive experiential 1earn1ng, integrated 1nto
the overall education.

McKean, B. (Ed.) Toward defining measurable ocbjectives in the affective
domain for experiential education programs. Denver: C(olorado Jutward
Bound Schoot, 1975. (Available for §1 frem Colorado Qutward Bound
Schoel, 945 Pennsylvania Street, Denver, Colorado €0203. ERIC Pocu-
ment Reproduction Service no, ED139572. EDRS Price M30.83 plus
postage, HC not available from EDRS.)
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McKean, B. (continued)

Discusses the necessity for objectives; describes the affective domain
and the utilization of behavioral indicators to make affective objec-
tives in experiential education workable. Six program descriptions

are included as examples of the combination of affective measurable
objectives with the field of experiential education. Illustrating

what is possible and being developed in the field of experiential edu-
cation, the examples include the necessary behavioral indicators, which
guide the teacher-observer in recognizing and categorizing student
change. The programs cover: involvement in the local cornun1ty, Tiving
within a new community environment; cutdoor activities for spring, sum-
mer, fall, and winter; and outdoor pursuit for mentally retarded and
for "disaffected” students. :

Nosow, S. Student's perceptions of field experience education. Journal of
College Student Personnel. 1975, i6, 508-513.

A study of 248 students taking undergraduate field experience courses

at Michigan State University. The sample was drawn from 2,125 students
in 37 courses in 24 departments in the spring of 1974. Students were
interviewed by telephone. Concludes that undergraduate accredited field
experience education at Michigan State University is highly successful
from the perception of students.

R]ppetoe J. K. The undergraduate education insociology: A case for ex-
periential learning. Teaching Sociology, 1977, 4 (3), 239-250.
A conceptual framework is presented to help sociology demartments define
more clearly the issues surrounding employment opoortunities for
sociology majors. Sociology departments should redefine educational
objectives and identify a body of skills graduates should possess, offer
students supervised fieldwork experiments, and give students full sup-
port and encouragement in identifying career goals.

Sexton, R, Experiential education and community involvement practices at the
postsecondary level: Implications for career education {(Report
Mo.: PO0760303} Washington, D.C.: Office of Career Education, U. S.
Department of Health, Education, & Welfare, 1976. (ERIC Document Repro-

duction Service no. ED138771. EDRS price MF-30.83 HC-$3.50 plus postage.)

Four themes are developed based on the premise that there is substantial
correlation between the goals and gbjectives of career education and ex-
periential education {learning activities outside the normal classroom}:
1) a typology of experiential education and community involvemant prac-
tices; 2) an overview of selected exemplary experientiail education and
community involvement practices and programs; 3) critical issues of ex-
periential education as they relate to career education; and 4) recom-
mendations for federal activity to enhance experiential education as it
relates to career education. Major types of experiential education dis-
cussed are cooperative education, internships (preprofassional and general
education), field experience, cross-cultural field experience, policy
research experiences, and national youth service. The following critical




Aopendix E Page'.‘ 10 of 10 - :

JECHR RS

areas are discussed and proyide the rationale for the recommendations
made: 1) academic issues involving the effectivenass of academic
supervision, awarding academic credit, appropriate compensation for
faculty who supervise students, and the appropriateness of firancial
compensation for students part1c1pat1ng in experiential education
activities; 2) limited opportunities in the world of work, and 3) the
disadvantaged student. :

Yelon, S. L. Saving time and energy in eva]uating individud] performance

in field placement: [Ideas contributed by faculty at Michigan State
University. FEast Lansing: Learning and Evaluation Service, Micnigan
State University, (no date). S

A publication written by faculty at Michigan State University and _
designed to assist faculty in evaluating students who are participating
in ¢linical or field experience programs. Suggests techniques for
fermulating objectives, measuring outcomes, and debriefing. Samples

of forms, check11sts, measurement techn1ques, and grad1ng qu1de11nes
are found in the appendix.




